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User Mode
’7 "y Beginner ) Intermediate (@) Advanced

To SET or change user mode for X-BASS, use the buttons to the right. Beginner Mode displays additional guidance and assistance in using the
program. Intermediate mode displays typical informational and confirmational messages. Advanced mode suppresses all except critical messages.

3. CREATE NEW DATA RECORD

Create New Record

Check box if examinee is an English learner (EL)

1. ENTER NAME (if new case) 2. ENTER DATES/GRADE

Use mmy/dd/y v
Ifan error o curs,

*Name of Examinee: Maria Ayala - Case Study *Date of Evaluation: 5/29/2017

Name of Evaluator: L. Sikologo *Date of Birth: 9/6/2007 try yyyy/rmi \/dd.

PEK1-121. ¢

Examinee's Age: 9 years 8 month(s) *Examinee's Grade: 4

DATA RECORD IS ACTIVE

To OPEN and activate a saved record from the database, select it from the dropdown menu on the right. Data records are listed in alphabetical OPEN SAVED DATA RECORD

order by first name. Once selected, all data associated with the record will be populated in the appropriate locations. Click the Index button at
upper right comer of this tab to begin reviewing and updating the saved data. The program can store and retrieve data for up to 500 cases.

| Maria Ayala - Case Study hd

To SAVE or update the current data record, click the blue "Save Current Record" button and continue working. Frequent saves are re Save Current Record

ord to conduct PSW-QA. PSW Quick Analysis

—

To a PSW Quick Analysis click the yellow button and enter the scores and grade level. There is no need to create a casg

Begin by opening X-BASS and navigating here, the Start """
tab. Enter the required information, check the EL box s bmis mpar —
(although even if you forget, simply entering data in the - CAUTION Thsacon lear bata/Reset Program
C-LIM will automatically inform X-BASS that the case
involves an EL), then click the green button to create a
new case record based on the name you entered. ine f an update i availabl. Check for Updates

Export Current Database

N: Make sure this is what you Delete Record

This program is based on Essentials of Cross-Battery Assessment (3rd Edifiorn).
The WISC-V®, WAIS-IV®, WPPSIHV™, WIAT-II™, KABC-I®, KTEA-3®, and DAS-I® are Copyright © Pearson Assessments;
The WJ IV COG®, WJ IV ACH®, and W IV OL® are Copyright © Riverside Publishing. The CAS2® and SB5® are Copyright @ PRO-ED.
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User Mode
’7 "y Beginner  {_» Intermediate @) Advanced

To SET or change user mode for X-BASS, use the buttons to the right. Beginner Mode displays additional guidance and assistance in using the
program. Intermediate mode displays typical informational and confirmational messages. Advanced mode suppresses all except critical messages.

1. ENTER NAME (if new case) 2. ENTER DATES/GRADE 3. CREATE NEW DATA RECORD

WLy Continue to C-LIM Index? e — —
Create New Record

Name of Evalua

Examinee's 4]
| o

Check box if examinee is an English learner (EL}

& new case record has been created or a saved one has been retreived
from the database. The words 'DATA RECORD (5 ACTIVE' should now | DATA RECORD IS ACTIVES

appear in green. If not, click 'Cancel' and press the 'Create Mew Record’ i
To OPEN and activate b : P -:I lick 'Clear Data/R OPEN SAVED DATA RE
et ey o utton again {or if retrieving a saved case, clic ear Data/Feset P ———— -
upper right comer of thi Program' and then reselect the saved case). The next step is to begin aria fyaa - Case Study

| entering test scores and since it has been indicated that the examinee is
an English learner, you should navigate to the C-LIM Index to begin the

JciSAVEGupdalgite process of evaluating the potential adverse influence of cultural and
linguistic variables on the test data. If you would you like to continue to
! the C-LIM Index now, click "Yes' or if this is a saved case and you wish to
To RUN a PSW Quick Ay navigate elsewhere, click ‘Mo’ to go to the Index tab. Click 'Cancel' to
stop or end help.

€ e Current Record

PSW Quick Analysis

To EXPORT and save th,
creates a file that can bd

Export Current Database

|
To IMPORT a saved dal
exported the previous di Yes Mo

Import Saved Database

ITION: This action

If the EL box was checked, when creating the new case nanently erased
record, X-BASS will then prompt you to go to the C-LIM Index sue wisis wnatyou Delete Record
tab first to do initial analyses. This is because you need to
first evaluate test score construct validity before attempting
to apply Cross-Battery Assessment (XBA) principles that

address psychometric and theoretical validity. and $85° are Copyright © PRO-ED.

Clear Data/Reset Program

n update is available. Check for Updates

Edition).

wyright © Pearson Assessments;
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Name: Mavia Ayafo - Case Study Grode: 4 Dete: 5/29/2017

Evcluator: L Sikalogo Age: 9 years 8 month(s} DOB: 5/6/2007

[ wiev | wasw | werso | Cwwan | “wiveos | wawaos | “wivor | Tasen | Timens | SRR | oasa | s
STEP 1. DETERMINE DIFFERENCE:

Froper evaluation of test scores requires a determination regarding the degree of "difference” the examinee exhibits relative to the degree of accutturative learning and developmentsl language proficiency In English
compared to the test's normative sample. The notion of "difference” addresses how comparahie the examines’s experiences and hackground are relative 10 other indavdusls of the same ape or grade. Less comparability
means more difference. A good starting point for making a determination involves assessment of the individuai's developmental language proficiency relative to native Engiish speakers. After making the determinatian
ndicats the degree by using the sppropsiate Button below, The differente may be changed as desiced on any tab

Compared to typical native English ker and idering the of English -
INDICATE DEGREE OF DIFFERENCE HERE: zw;mzcommmdloalherﬂ-.Ma!udcnf'ub«iwwn'dvﬁbnldewﬁbedm: (0 Shatily Dfferert
STEP 2. ENTER SCORES IN C-LIM ANALYZER:

if the present case involves & current or former English Learner, it is important to consider the Impact that cultural and linguistic variables may have had on test performance. Accordingly,
entering scores in the C-LIM Analyzer directly, Instead of into their respective test tabs. This method accommodates wll cases, including those where there are addlitiona) crass-battery sutitest de
specific test tab provided. Once on the C-UM Analyzer taly, click the button correspanding to the name of the core battery for which you have data and the program will sutomatically populste the
names in their correct classifications. Now enter all subtest scores for that batlery and repeat the process by selecting sndther Bution corresponding 10 the name of another battery for which you
scores entered previowsly into the matria will be actomatically preserved and integrated with the new scores. Once all dats are endered, use the results and graphs to determine the impact of culturd
teat perfoemance, If analysis indicates results are [ikely of possibly yalid, subtest datn can be transferred sutamatically by using the “Transfer Scores” Button to send them 1o sither thelr respective ¢ Battery test tab) or the
sppropriste beoad ability domain in the XBA Anslyzer. Transferred scores will also sppear sutomaticaily in the C-UM Summary. Subtest scores may be entered into the matrix as Scaled Scores |1-19) d fation iQ scores
(40-180). T-scores (10-90) may also be entered Hut ONLY for the DAS-1I sublests T-5cores from any other battery must first be convertad before antry into the matris Using the converier at the bottom of IR matrix

STEP 3. EVALUATION AND INTERPRETATION: [l

After entering all subtest scores in the ©-UM Analyzer, the results can be evaluated via the matrix and associated graphs that appear Deiow the matrix on the C-LIM Analyzer tab, It is important to read the ORI Notes tab for
detailed guidance an determining the extent to wh»c!' cultural and ‘m:ulz'u factoes me vﬂ km uffect ed Ihe val xd'tv of |h- ongwcl :ubfes! scores lwo C-UM Analv:c l or whnh" |ter :upolrmcnnlf'o low Vil Utest scores
might have changed the original analysis jvis 0 o - o
evalustion 15 deemed appropriate, the mext steg

cbiaines index compoite, andcuser seces Advanced users can really jUSt go to the C LIM Analyzer (top

mﬁ:h”““’:.od:"‘” right button on this tab). If you are not familiar with the
— concept of “degree of difference” yet, then you must make a
oo determination based on the examinee’s language development
e e @NA @acculturative acquisition. The default setting is “Moderately

estabiliah classification of perfarmance for sub

Sebess oy ave ot G pdeorce F et Different” which is approprlate in most cases.

Development o O

t to begin analtysis by
or which there 15 no
trin with the subtest
subtest scores Any

nd linguistic factors on

*NOTES ON USE OF NATIVE
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C-LiM Anobyzer

& ; : e
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IRelease: 2.4
Name: Maria Ayafo - Case Study Grode: 4 Dete: 5/29/2017
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STEP 1. DETERMINE DIFFERENCE

erence” the examinee exhibits relative to the degree of accutturative learning and developmentsal language proficiency in English
omparabie the examines s experiences snd hackground are relative 10 other indandusals of the same ape or grade Less comparatility
means more difference. A good starting point for making a determination invol cment of the individual's developmental language proficiency relative to native Engiish speakers. After making the determinatian
indicats the degree by using the sppropriate button below, The difference may pad a5 desiced on any tab

Compared to ol native English ker and idering the of English - =. .
INDICATE DEGREE OF DIFFERENCE HER exponure compIR to other ELs, this student’s bockground i best described on: | SOy Dfierent (& Moderaely Dffeent  ( Markedly Diffeent

STEP 2. ENTER SCORES IN C-LIM ANALYZER: Anatyzer

pact that cultural and linguistic variables may have had on test performance. Accordingly, It is bast to begin anatysis by

od sccommodates wll cases, including those where there are additiona) crass-batiery subitest data for which there is no

me of the core battery for which you have dats and the program will sutomatically populate the matrix with the subtest
rocess by selecting anuther bution corresponding 10 the name of another battery for which you have sublest scoces Any

¢ scores. Once all dats are endered, use the results and graphs to determine the impact of cultural and linguistic factors on
red sutomatically by using the “Transfer Scores” Button (o send them 1o sither thelr respective core battery test tab or the
y in the C-UM Summary. Subtest scores may be entered into the matrix as Scaled Scores |1-19) or deviation iQ scores
pattery must first be convertad befare antry Into the matris Using the converitr ot the Bottom of the matrix

Froper evaluation of test scores requires a determination regasdiy
compared to the test's normative Sample. The notion of "difference” addresses

if the present case involves & current or former English Learner, it is important to consider t
entering scores in the C-LIM Analyzer directly, Instead of into their respective test tabs. This m!
specific test tab provided. Once on the C-UM Analyzer taby, click the button correspanding to
names in their correct classifications Now enter all sublest scores 1of that battery and repeat B
scores entered previously into the matria will be actomatically preserved and integrated with the
et perfoemance, If analysis Indicates results are likely o possibly valid, subtest datn can be tran
sppropriste beoad ability domain In the XBA Analyzer. Transferred scores will also sppear sutomatiy
(40-180). T-scores (10-90) may also be entered Hut ONLY for the DAS-1I sublests T-Scores from any o

STEP 3. EVALUATION AND INTERPRETATION: teterpretation Statements

d graphs that appear beiow the matrix on the C-LIM Analyzer tab, It is important to read the CLIM Notes tab for
Hitw of the oririnel aubfect acncea luia C-LIM Analurer| o whether later sunalementsl Nollow un tiditest arores

After entering all subtest scores in the T-UM Analyzer, the results can be evaluated via the matrix and assoc)

cetailed puidance an determining the extent ta which cuttiral and lineuistic factoes mbt hawve ffucted the v

might have changed the original analys . “w

oo |f you are not sure about how to determine the “degree of
Ined index, compesite, and cluster

entered into the C-UM Analyser and the:

e s difference” or want more details and guidance in selecting the
et appropriate degree of difference, click the blue “Difference?”
"NOTESONUSEOFNA  button to be taken to the C-LIM Notes tab where you will find

Although some Spanish-language batte on O o o o o
evaition o et s vl whan additional information and guidelines.
dentification of possible gifted or tales
estabilaah classification of perfarmantce Tor SULMSTS Trom SUCh DaTIer s Theretore, (T ik recommended TNT MAats iCrs Based on NAtive-Language TEATS of TOf 1N puf POses OF ienliTying @ Ted/Ta 1eniac ELS De used Tor Gualitative
analysis only and not for guidance or assistance in making diagnostic decisions |

Development ond operotion of the C-LUM is based on concepts from Essentials of Cross-Bottery Assessment (3rd Ed. ). Users must read Chapter 5 priov to use.




SLD Identification with an English Learner: A Case Study

General: The program is comprised of several tabs that correspond to individual test batteries including popular intelligence and cognitive abilities, r peychol 1, and speech-language tests. To use the
C-LIM, simply identify the main battecy used in your sssessment and click on the tab corresponding to that battery. You will be taken to the test-spacific matrix for lhe care battery you select where you will
see the sublests from the battecy in their proper classifications within the matrix, Each cell within the matrix, space permitting, allows for entry of additional data from other tests that may have been utilized
in the evaluation. It will be important to know the exact bocation of aach subtest not listed in the matrix so that it can be found easily via the drop down menus, Any and all subtests belonging to a particular
cell classification (e.g., Low Language/Low Culture] will appear in the deop down menus of the corresponding calls in the matrix. The test-specific matrices ase availsbie in the book and in Appendix | and can

M the spedific dassification/location of any given subtest. Any demographic Information entéred on the Index page will be carried over to the test tabs sutomatically,
stop 1. DIFFERENCE: To pippe

y evatuate the Influence of cultursl and linguistic test variabies on test gerformance, users must Indicste the degree of "difference” for the individual being evaluated, in
'difference,” the greater the adverse effect on performance. Therefore, 1t 15 Impartant to make this determination as accurately as possible and to use It a5 the appropriate basis on
(mpact on test scores. The determination is based primarily on the degree of "diffs " the in tarms of the relative exposure to and oppartunity for acculturative
antial differences In developmeantal language prof y In English, 35 comparad to the test's normative sample. To assist in making this determination, the following guidelines
for consideration of the ralevant variables. At this time, the decision regarding degree of *difference” remains subject to dinical judgment and the considerations provided below
a checkhist of any kind or a5 an exhaustive list regarding factors that may merit consideration of the datermmation of difference.

9 »

evident, relatively good longuege models in English ore avolloble in the home, individual no longer needs or never receved ESL/ESOL services, hos been ottending school
alf instruction in Enghsh anly, is fkely third generation or later {wos born in U5, and parents also bom in the U5, ), fomily appears highly acculturated but elements of
and fomily or developmentol histary contains no unusual circumstances or significont experiences affecting development or educotion. Overal mast expenences ore

of speoking Engiish is ot the advanced to proficient (flvent) level and English moy have lang been the primary kang k ledge of and famivarity with the

'or obout five to seven years
the heritage culture are st
i to Mo e

level used in the program ond the most bkely degree of difference for most evaluetions)
iish is ot the intermediate to advanced level and knowledge and use of the notive/herktage longuage /s clearly evident, longuoge models in English are not
close 1o no longer needing or hos recently stopped receing ESL/ESOL services, has been ottending school for at least three years with most instruction in
d generation (but first to be borm in the 1.5}, family is not highly ecculturated fo mainstream and sipnificont elements of the hentage culture are present,
and neorly alf elements of the heritage culture ore present. Family or deveiopmentol history may contain an unuswa! crcumstance or expesience
rished t, upbringing, ond economic status, an intecruption in longuoge development, etc. ). Overall, few
differences

English only or primarily in English, is Akely
I]amnwnot occyiturated much to the moin;
affecting deveiopment or education (e.g.,

|MARKEDLY DIFFERENT

er to intermediate level and use of the native/heritage lenguoge & p ond often primary, no lenguoge madels in English are avaliobie
ot home, indvidual s r g or has ly ESL/ESOL services, has been attending school outside the U.S. but it has been in orinterrupted or of poor quolty and
consistency, attendance i schoolin the L.5. for less then years with most mstruction in Enghish only or primarily In Engiish, s passibly first or dg {not born in LS., came to U.8 ota
very early age, arufrnmb'bomnmus) Family or entel history may contain one or more extremely unusoal crcumstances ond experences (e.g., mtmmqnmon. refugee status,
| significantly smp hed t, upbringing, and status, kmited P with odults, rep d or signif interrup I longuog lop etc ). Overall

no expenences are simior to mamstream populotion and aff

t ond obvious cultural and dnguistic differ p and

In short, the notion of "difference” addresses how
difference.

parable the

i 1o other Individuals of the same age or grade. Lass comparability means more
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Mavia Ayalo - Case Study Grode: 4 Dete: 5/29/2017

L Sikologo Age: 5 years & month(s} DOB: s/6/2007
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STEP 1. DETERMINE DIFFERENCE:

Froper evaluation of test ol requires a determination regarding the degree of "difference” the examinee exhibits relative to the degree of accutturative learning and developmentsal language proficiency in English
compared to the test's normaliik sample. The notion of "difference” addresses how comparabie the examines’s experiences and background are relative 1o other indandusls of the same ape or grade. Less comparability
means more difference. A good Wrting point for making @ determination involves assessment of the individuai's developmental language proficiency refative to native Engiish speakers. After making the determinatian,
indicats the degree by using the RIOropr i ate Sutton below, The differente may be changed a3 desiced on arvy tab

3 Compared to typicol native English ker and idering the of English =: .
VLTI 13 o1 ch 2 Fo TS o el e o o o dent’s bockoroand i best described oy: | | Sty Dficrent (@ Moderately Dffent.  ( Markedly Diffrent

sTEP2.ENTERS  |f you want to examine all 850 subtests and their classifications
E?;“fjﬁ or just wish to reference the subtests from a particular test or
names in their correct cinssil

dewenenensn o« Dattery, you can manually search the Culture-Language Test ..

test perfoemance. If analysis tthe

01801 Facores 10401 Classifications using this button. i

STEP 3. EVALUATION AND INTERPRETATION:

After entering all subtest scores in the T-UM Analyzer, the results can be evaluated via the matrix and associated graphs that appear beiow the matrix on the C-LIM Analyzer tab, it is important to read the CLIM Notes tab for
cetailed guidsnce an determining the extent to which cuttural and linguistic factors might have sffected the validity of the original subtest scores {via C-LIM Analyrer| or whether later supplementsl Nollow up subtest scores
might have changed the original analysis {via C-UM Summary) if analysis of the original results (via G-LIM Analyzer) indicates that the subtest data are likely 1o be vaiid or are possibly valid, and if continuation of the
evaluation is deemed appropriate, the mext step is to transfer the subtest scores into their respective test tabs or the correct CC domesin on the XBA Analyzer [using the button provided for this purpose], and then enter the
obtalned index, composite, and cluster scores from the core test and any other supplemental batteries that were administered into their respective cells on the core test tabs or in the XBA Analyzer 25 approgriate, Any scores
entered into the C-LIM Analycer and then subsequently transferred to the core test battery tnbs or the XBA Analyzer for continued evaluation and follow up, will also be svailable collectively and automatically for later review
in the C-LIM Summary. This iz particularly heipful when suppiemental and follow up testing is conducted and subtest data are generated that were not initially Included in the CLIM Analyzer. Any new subtest data entered as
& function of supplements) follow up eveluation, will sppesr automatically in the C-LUIM Summary slonpside the original subtest dats that were entered This permits instantaneous review and re-evaluation of the pattern
within the matrix ysing the same primary and secondary graphs contained on the CLIM Analyzer and is useful in ensuring that additional data do not plter the original conclusions regarding the validity of the test scores

*NOTES ON USE OF NATIVE-LANGUAGE TESTS OR GIFTED IDENTIFICATION:

Although some Spanish-lsnguage batteries le g Baterial-1il and WISC-Y Spanish, WISC-V Spanish) are included in the C-LIM Analyxer, they are provided peimacily for the purposes of research and investigation regacding
evaluation af test score validity whan using native fanguage tests. In addition, a check bax next 10 the title of the graphs in the C-LIM Analyzer is provided that will sutomatically re-scala the graph to facilitate snnlysis for
identification of possible gifted or talented ELs. Use of these matrices should be considered EXFERIMENTAL ONLY a5 there is insufficient resesrch st this time to support an expecied pattern of performance for ELs or flemly
estabilaah classification of parfacmance for sublests from such batteries. Therefore, It s recomemended that matrices based on native-language tests or for the purposes of identifying gfted/talentad ELs be used for gualitative
analysis only and not for guidance or assistance in making diagnostic decisions

Development ond operotion of the C-LUM is based on concepts from Essentials of Cross-Bottery Assessment (3rd £d. ). Users must read Chapter 5 priov to use,




The Culture-Language Test Classifications

Culture-Language Test Classifications -

Release: 2.4

| |
T=== =4 Reference Table

The Culture-

Language Test
Culture-Language Test Classifications - Reference R Classifications is a

e 2 l Tien s | table of the nine cells
1, LOW LANGUAGE - LOW CULTURE ‘ 2, MOD LANGUAGE - LOW CULTURE : &mm-wuﬂ. . .
— ’ listing every subtest
lLWWlWM’!—MDDCUHUHJ | 3, MO0 LANGUAGE - MoD cutrune | G LANGUAGE - MOD ! Contalned |n the C'
e 3 ‘ LIM Analyzer. This tab
can be accessed from
Awtisen to Top DEGREE OF LINGUISTIC DEMAND the main X-BASS
Low MODERATE HIGH Index tab or via the
1. LOW LANGUAGE - LOW CULTURE (Tier 1) l 2. MOD LANGUAGE - LOW CULTURE {Tier 2) I 3. HIGH LANGAUGE - LOW CULTURE (Tier 3) C-LIM IndeX tab

ASA Tonal Discrimination (Ga:Ul,u9) ASA Bienaing {Ga:PD) Sateria |H 00G Formmacion de Concepnos (GP1) .
ASA Tonal P ning (Ga Us, UM-Gsm MS} ASA Mimicry (Gs Bateria 1H 00G Memoria de Trabajo Aud S u bte Sts a p pea r I n
Satena 11 sencian Auditiva (Ga:UR| ASA Rhwming Batena IV armacian ge Cancept

CAS2 Verbal-Spatial Relations (G

n de Sonkdes {Ga:PO Baseria Nt COG

Sateria 11 (0G s incompletas (GaFC CELF-4 Familiar Sequences (Gsm:MSA

: Seuences (GamMS A only of the nine cells.
This table can be

DAS-I| Recall of Dgns-Forward (Gam:MS)
F ety Dots Ondy (GICFF)

helpful in quickly
finding a particular
test or referencing
the cell in which its
subtests are
classified.

Bateria |1l COG Reconocimie
Sateria IV

Sater

Batesia
Baverts 1\

Beery VP Test CAS2 Visual Digiz Span (Gam:M5)

CELF -2 Number fiepetibon-Backward (CsmMW)

(G P.CamMW)|

PP-2 Sound Matching (Ga®C

| Recall of Digits-Backwara (Gs

S Block
RAN/RAS Num b

FAM Soatin S85 Nanverbad W
KABC 1l Biock
KABC-H1 Num
KABC-4| Rebus (!
KABC | Rebus ©
KBNA Auva
KBNA 5
MFVPT-3 Mos

TOMAL-2
DAS- 11 Patrern Constructien (Ge V) TOMAL-2 Memory for Stos
DAS-11 Recall of Desygns (GuMY) ign Conswuction (GeV1) WALS-IY Dgit Span (Gsm MS MW)

sus| Perception Test |

® Visual Perception Test | e3-Delayed (Gir MM)




Operation and Use of the C-LIM

Culture-Language Interpretive Matrix - "
= Analyzer & Data Entry P
I W e e
| Transfer Scores |I Populate C-LIM by selecting battery/test name here, then press enter —> | - I C-LTC Reference l

" Subtest Variabiliy? Culture-Language Interpretive Matrix - Analyzer and Data Entry C-LIM Main Graph

Name: ICC - Modification Example Age: 9 years 8 month(s) Grade: 4 Date: 5/29/2017

DEGREE OF LINGUISTIC DEMAMND

LOW MODERATE HIGH

| CELL 1 LowC/Lowt =y CELL2: LowC/Mod Score L CELL 32 EowG/High ] score |

The C-LIM contains classifications for cognitive, speech-language,
neuropsychological, and a few achievement tests that have primary cognitive
CHC classifications (e.g., KTEA-3 Associational Fluency). Achievement tests not

included in the C-LIM require a different body of research on which to
determine the impact of cultural/linguistic influences on EL test performance.
The C-LIM+Achievement Test Extensions (C-LIM+ATE) may be used for this
purpose with academic skill/knowledge subtests and will be available soon.

[=]
2

Cell Average =

B

LITTTITTT e

Cell Average = Cell Average =

CELL 9: HighC/HighL Score

Cell Average =

CELL 8: HighC/ModL

HIGH

Cell Average = Cell Average = Cell Average =




Operation and Use of the C-LIM

Culture-Language Interpretive Matrix -
o guag P

Release: 2.4 m
= Analyzer & Data Entry e

I W e e
| Transfer Scores | I Populate C-LIM by selecting battery/test name here, then press enter —> ‘a. C-LTC Reference

DAL 4

| Interpretive Guide JNETTESCIT Culture-Language Interpretive Matrix - Analyz . = C-LIM Level Graph CLIM Main Graph
TOLD-P:4
Name: ICC - Modification Example Age: 9 years 8 month(s) ‘ TOMAL-2 Date: 5/29/2017
TOMI4 T

TOPA-2+
TOPAS

DEGREE OF LINGUISTIC DEMAMND

CELL l.:LLc;:C,'LowL _Soure CELLMZ?[I.:::E:,‘T':FIM EEE_I:ZZ o Score
; = =
2 — i) —
CELL 4: ModCfLowlL CE"AVEFBQE:_S«DWE Eéigg@% CELL 6: ModC/HighL R Score
When you’re ready to enter data, begin by navigating back to this tab, -
which contains the C-LIM Analyzer. You can get here from the C-LIM —
Index (or via any other tab in X-BASS). Click here to select the main, ]
comprehensive test/battery used in the evaluation from the drop-down =
menu list. X-BASS will automatically populate the C-LIM cells with the —
battery’s constituent subtests according to their respective Culture- ]
Language Test Classifications (C-LTC) classifications. |




CJ.IM Notes

CLIM Index @

KBA Analyzer

Operation and Use of the C-LIM

Culture-Language Interpretive Matrix -
Analyzer & Data Entry

Release: 2.4

| Nextstep |

C-LIM Summiary

Interpretation

mmm ware | wowoo [ —ewror | ~voro | ISR | N | E— e | e

| Transfer Scores I | Populate C-LIM by selecting battery/test name here, then press enter -—> | Wil ¥ COG

b I | C-LTC Reference I Clear ALL Data

Name:

Maria Ayala - Case Study

Culture-Language Interpretive Matrix - Analyzer and Data Entry

Age:

3 years & monthys)

Grade:

DEGREE OF LINGUISTIC DEMAND

4 Date:

5/29/2017

Low

MODERATE

CELL 1: LowCfLowl
WISC-V Matrix Reasoning
WISC-V Visual Puzzles
W IV COG Number Series
W] IV C0G Number-Pattern Matching
W/ IV COG Pair Cancellation

i

CELL 2: LowC/ModL
WISC-V Block Design
WISC-V Coding
WISC-V Picture Span
WISC-V Symbol Search

"

HIGH

WISC-V Digit Span
Wl IV COG Concept Formation
Wl IV COG Object-Number Sequencing

i

Lowr

W IV COG Analysis-Synthesis

WI IV COG Visualization W1 IV COG Numbers Reversed

LI LT fel]e
LI [=]<fe]e]e

LITTTTTT I

Cell Average = Cell Average =

Cell Average =

CELL 4: MadCfLowL
W] IV COG Letter-Pattern Matching
W] IV COG Picture Recognition

CELL 6: ModC/HighlL
Wl IV COG Memaory for Words

W/ IV COG Phonological Processing
W1 IV COG Verbal Attention

WISC-V Figure Weights
W IV COG Nonword Repetition
Wl IV COG Visual-Auditory Learning

F CULTURAL LOADING

ODERATE

After selecting all tests, scales, and batteries used in the evaluation for which test scores are available,
simply enter the corresponding scores (Scaled Score, T-Score, or Deviation 1Q score) into the cell next
to the name of the subtest that was administered. There is no need to fill every cell or use every
subtest in a battery. Administer only those subtests that are appropriate and necessary to the
comprehensive nature of the evaluation. More data are always better, but there is no need to attempt
to fill in every cell in the C-LIM, in fact, that might not even be possible in most cases.

I | CEIIAvera;e;l wmverase;l ceumawm




Operation and Use of the C-LIM

C : :
ulture-Language Interpretive Matrix -
guag P Release: 24 [ soomens

Tt Analyzer & Data Entry =
B I T I I T B B s e e

Transfer Scores Clea ed Tests ’ Populate C-LIM by selecting battery/test name here, then press enter —> | W 1Y COG - C-LTC Reference I

Interpretive Guide htest Variab e-Language arpre =] = ANa Br and Data C-LIM Level Graph
Name: Maria Ayala - Casdltudy Age: 9 years 8 month(s) Grade: 4 Date: 5/29/2017
D 0 DEMAND
Low MODERATE HIGH
CELL 1: LowC| re | CELL 2: LowC/ModL re re
WISC-V Matrix Reasoning WISC-V Block Design WISC-V Digit Span
WISC-V Visual Puzzles WISC-V Coding Wl IV COG Concept Formation
W1 IV COG Number Series WISC-V Picture Span W IV COG Object-Number Sequencing
W IV COG Number-Pattern Matching WISC-V Symbol Search

Low

W1 IV COG Pair Cancellation
W IV COG Visualization

W1 IV COG Analysis-Synthesis
W1 IV COG Numbers Reversed

LTI =l~g
LI fol~]elele

LITETTTT Iy

Cefiverage = Y Cell Average = 9 Cell Ayerage =
CELL 6: ModC/HighL

W IV COG Memory for Words

W IV COG Phonological Processing

W IV COG Verbal Attention

CELL 4: ModC/LowL
W IV COG Letter-Pattern Matching
=2 W IV COG Picture Recognition

WISC-V Figure Weights
Wl IV COG Nonword Repetition
W IV COG Visual-Auditory Learning

MODERATE

HEEEEREAE

Cell Ayerage =

CELL 9: HighC/Highl
WISC-V Similarities

After all subtest scores have been entered, click this red button
marked “Clear Unused Tests” to eliminate any subtests for . e ceen rromstion
W IV COG Oral Vocabulary

which you did not administer or enter a score. This helps WV COG tory Recal
reduce the visual clutter when examining the matrix.

I | Cell Average = i Cell Averaﬁi

HEREEINNAE

cell average - [NEEN




provide additional guidance ™

matrix should an additional

addition, the light teal “Tab

guidance on how to use the

Operation and Use of the C-LIM

C ; ;
ulture-Language Interpretive Matrix -
oo suag : ——

i Analyzer & Data Entry ===
K T T T T T ) s o B

Transfer Scores | I Populate C-LIM by selecting battery/test name here, then press enter —> | A4 I C-LTC Reference l

( Subtest Variability? Culture-Language Interpretive Matrix - Analyzer and Data Entry CLIM Main Graph
———
ICC - Modification Example Age: 9 years 8 month(s) Grade: 4 Date: 5/29/2017

Low , Interpretation of pattern of subtest scores

CELL 1: LowC/LowL

re

While visual inspection of the Tiered Graph and Main
Culture-Langauge Graph facilitates evaluation regarding an |

Continue with interpretation of Tiered Graph?

Waould you like to continue your analysis by examining the
overall pattern of scores within the Tiered Graph?

LITTTTTTT g

Clicking this button will

Ce Cell Average =
LL 6: ModC/HighL

B

Yes Mo

to assist in interpreting C-
LIM results within the

matrix, simply use the adjacent blue button,

reminder be necessary. In | |

Cell Average = Cell Average =
CELL 8: HighC/ModL Score

LITTTITTT e

Cell Average =

Help” button at the upper
left will also provide

C-LIM in general.

Bl | Cell Average =

Cell Average = Cell Average =




Operation and Use of the C-LIM

C ; ;
ulture-Language Interpretive Matrix -
oo suag : ——

i Analyzer & Data Entry ===
K T T T T T ) s o B

I Populate C-LIM by selecting battery/test name here, then press enter —> | A4 I C-LTC Reference l

Culture-Language Interpretive Matrix - Analyzer and Data Entry

9 years 8 month(s) Grade: 4 Date: 5/29/2017

DEGREE OF LINGUISTIC DEMAMND
MONFRATE

Mo subtest variability within cells e __

g

re

Continue with variability analysis of Tiered Graph?

Waould you like to continue your review by examining Tier
variability [cell aggregate score variability) in the Tiered
Graph?

Cell Average =

B

CELL 6: ModC/Highl

This button will provide
additional assistance in
evaluating test score variability — — —1
that may exist within a cell in L
the matrix or between the
levels of the matrix which may
mask low scores that could
indicate true weaknesses.

I | Cell Average =

LITTTITTT e

Cell Average =
CELL 9: HighC/HighL Score

Cell Average =

Cell Average =

CELL 8: HighC/ModL

Cell Average = Cell Average =




Operation and Use of the C-LIM

Name: Jose Maria - ELL Case Study Age: 9 years 8 month(s) Grade: 4 Date: 6/22/2016

DIFFERENCE LEVEL FOR EVALUATION: (RS T o G e e e J

C-LIM Summary Graph for all Test Score Data: Tiered Analysis

Cell Variability?

I
| Analyzing the Tiered Graph >

Examine the graph to see whether there is an overall pattern
of decline in the values from left to right and whether the
mannitida af tha walieas are within ar akhove thie avnactad

Continue with interpretation of main Culture-Language Graph?

As with the matrix,
additional guidance is = &
available from this
button to assist in
interpreting the C-LIM = ™
results as displayed

Would you like to continue your analysis by examining the
overall pattern of scores within the main Culture-Language
Graph?

75 4

[ e T e L T ey

m‘me‘ng
not been found to be mitigating or exclusiona

here in the C-L Level |
Graph (tiered analysis).

Tier 1 - Low/Low Tier 2 - Low/Moderate Tier 3 - Mode rate Tier 4 - Mode ratefHigh Tier 5 - High/High




Operation and Use of the C-LIM

Name: Jose Maria - ELL Case Study Age: 9 years 8 month(s) Grade: 4 Date: 6/22/2016

Interpretive Guide (RO DIFFERENCE LEVEL FOR EVALUATION: [JRGE TT RS SE e v _ UM Matrix

C-LIM Summary Graph for all Test Score Data: Tiered Analysis

What is Tier variability? >

Mo variability in tiers or cells, >

Continue with variability analysis of main Culture-Language Graph? —

Similarly, additional

assistance is available with
this button for evaluating
score variability that may

mask true weaknesses
between the levels in the
the C-L Level Graph (tiered

graph) that is displayed
here. Interpretation of the
C-LIM results begins with
this graph and moves on,

asnecessarytothe &l
additional graphs.

Waould you would you like to continue your review by
examining Cell variability (subtest score variability) in the
Culture-Language Graph?

Tier 1 - Low/Low Tier 2 - Low/Moderate Tier 3 - Mode rate Tier 4 - Mode ratefHigh Tier 5 - High/High




Operation and Use of the C-LIM

Name: Jose Maria - ELL Case Study Age: 9 years 8 month(s) Grade: 4 Date: 6/22/2016

DIFFERENCE LEVEL FOR EVALUATION:

C-LIM Summary Graph for All Test Data: Primary Evaluation of Cultural/Linguistic Influences

Subtest Variability? (" Slightly Different (@ Moderately Different  ( Markedly Different C-LIM Matrix || C-L Tiered Graph ]

2 Analyzing the Culture-Language Graph x

95

Examine the graph to see whether there is an overall pattern
of decline in the values from left to right and whether the

Return to Culture-Language Interpretive Matrix?

This is the main Culture-

Language Graph and is
scores? Click "Yes' to return to the matrix or ‘Mo’ to exit this
perha PS the most action and remain on this graph.

informative and useful for
Yes : Mo
been found to be mitigating or exclusiona 5.

Waould you like to return to the matrix to continue
examination and interpretation of the overall pattern of

interpretation of the
pattern of results and
whether the 3 criteria that
would suggest invalidity are
present or not. As before,
additional guidance is

2 3 |
avallable tO aSSISt In LowC/ModL ModC/LowlL LowC/HilL ModC/ModL HiC/LowlL ModC/HilL HiC/ModL HIC/HiL )

interpreting C-LIM results in |
the C-L Main Graph as
displayed here.




Operation and Use of the C-LIM

Name: Jose Maria - ELL Case Study Age: 9 years 8 month(s) Grade: 4 Date: 6/22/2016

e e
Interpretive Guide W08/ - 0 H DIFFERENCE LEVEL FOR EVALUATION:
N —

C-LIM Summary Graph for All Test Data: Primary Evaluation of Cultural/Linguistic Influences

(* Siightly Different (@ Maderately Different  ( Markedly Different CLIM Matrix “ CL Tiered Graph ]

What ic cobtact srariabilin 7

Mo subtest variability within cells >

Return to matrix?

Subtest variability can
also be easily evaluated
with this button on this
graph. Score variability,
as operationally defined
in the pop-up messages,

that may mask low
scores which could be
evidence of potential

score variability? Click "Yes” to return to the matrix or ‘No’ to

o Would you like to return to the matrix to examine subtest
exit this action and remain on this graph.

deficits, can exist Within 7 Guomodt.  wodiowr.  tow/HiL  Modg/Modl  Wiowi  ModcHiL  Wic/Modl HiC/HIL )
individual cells or

between the cells in the
graph ad displayed here.

Save Current Record




Operation and Use of the C-LIM

e e Culture-Language Interpretive Matrix -
1 Analyzer & Data Entry - _

Populate C-LIM by selecting battery/test name here, then press enter —> | W ¥ COG ¥ || coTCReference I

MAE Subtest Variability? Culture-Language Interpretive Matrix - Analyzer and Data Entry

Mariag Ayala - Case Study Age: 9 years 2 month(s) Grade: 4 Date:

5/29/2017

DEGREE OF LINGUISTIC DEMAND

LOW
CELL 1: LowC/LowL
WISC-V Maiix Reasoning

WISC-V Visull Puzzles

MODERATE
CELL 2: LowC/ModL

WISC-V Block Design

WISC-V Coding

WISC-V Picture Span

WISC-V Symbol Search

HIGH

WISC-V Digit Span

m
w

8
g

Cell Average = 5 Cell Average = 5 Cell Average =
LL 4: ModC/fLowl CELL 6: ModC/HighL

WISC-V Figure Weights 7 W IV COG Phonological Processing
Wl IV COG Nonword Repetition 24
Wl IV COG Visual-Auditory Learning 75

v
w

DF CULTURAL LOADING

WODERATE

If the results have been deemed to be “likely invalid,” no further action is necessary as such a pattern
where all three criteria are met suggests normal, typical, expected, “average” performance for an EL.
Therefore, no deficits are present. If the results have been deemed to be “likely valid” then further
analysis using XBA methods may be undertaken by clicking this button (aka, the “Golden Ticket”) to
automatically transfer all subtest scores to their respective core test tabs (e.g., WISC-V, WJ IV, KABC-II,
etc.). Subtests from other batteries that do not have a dedicated tab will go to the appropriate CHC
domains in the XBA Analyzer (e.g., CTOPP-2, CASL-2, etc.)



Operation and Use of the C-LIM

»

Culture-Language Interpretive Matrix -
Sue "

| Analyzer & Data Entry
= S| (wweos | “wiwac | -viwor | INERGR | e | I | v
Transfer Scores | I Populate C-LIM by selecting battery/test name here, then press enter —>

Subtest Variabilty? Culture-Language Interpretive Matrix - Analyzer and Data Entry

ita Jones - Case Study 10 years 9 month(s)

Age:

DEGREE OF LINGUISTIC DEMAND
MODERATE

Score | ﬁre

The C-LIM Summary is NOT the same as the C-LIM Analyzer. The C-LIM Summary
works only when scores have been transferred out of the C-LIM Analyzer and are being
worked with in the main body of X-BASS for the purposes of data management and
interpretation. The C-LIM Summary automatically displays any cognitive, linguistic, or
neuropsychological, test that is used in X-BASS (from a core test tab or the XBA tab) so
that the pattern of scores can be reviewed at any time to assess whether any changes
have occurred as more tests have been added via supplemental testing. In other
words, it is a dynamic, auto-updating version of the C-LIM that can provide information
about the effect of culture and language that adds any new testing that may have been
completed to display a new pattern which may be different than what was seen when
only the subtests used in the original battery were included.

CeAverageE Cell Average E CeAverage@




CLIM Index

XBA Analyzer Tab Help I

Operation and Use of the C-LIM

Culture-Language Interpretive Matrix -
Summary Data in X-BASS

(-IJM Notes

C-LIM Analyzer

@ Statements

DEGREE OF CULTURAL LOADING

Low

MODERATE

I R R Rl i e e e

Culture-Language Interpretive Matrix Summary - All Data Combined

Maria Ayala - Case Study Age: 9 years 8 month(s)

DEGREE OF LNGUISTIC DEMAND

MODERATE

Score Score
WISC-V Matrix Reasoning 7 WISC-V Block Design 9 WISC-V Digit Span
WISC-V Visual Puzzles k] WISC-V Coding 9
WISC-V Picture Span 7
e e — P
C-LIM Summnary examines effect of linguistic/cultural variables

This is the C-LIM Summary. It is very sirilar to the C-LIM Analyzer but it
o is not interactive. It will provide an automatic C-LIM type analysis of ALL
data that are entered into X-BASS but which may not have come initially
through the C-LIM Analyzer, The C-LIM Summary is independent of the
C-LIM Analyzer and scores entered into the C-LIM Analyzer will not
| appear here in the C-LIM Summary until after they have been
transferred into the core test tabs or XBA Analyzer tab in X-BASS, The
rain purpese of this tab is to update the eriginal C-LIM results with
new scores whenever such data are entered into X-BASS for other
reascns, such as follow up or supplernental testing, or simply the
availability of additional data from other tests, Whenever new cognitive
scores are entered into X-BASS via the core test tabs or XBA Analyzer
tab, they will appear here in the C-LIM Sumrmary automatically.

QK Cancel

Cell Average = - Cell Average = -

The C-LIM Summary is
always gray in color to
mmm distinguish it from the C-LIM
~ " Analyzer which is navy blue
in color. Note that there is
NO direct data entry into the
C-LIM Summary. It is only
mmm pPulling tests that have been
entered elsewhere in X-
BASS such as on the core
test tabs or selected from
one of the various domains

imemmioms | | comemems | [l [l WIEE

of the XBA Analyzer tab.



Operation and Use of the C-LIM

e Culture-Language Interpretive Matrix -
| Summary Data in X-BASS e

WWWWWMWEWE

Name: Maria Ayala - Case Study Age: 9 years 8 month(s) Grade: 4 Date: 5/29/2017
DEGREE OF LINGUISTIC DEMAND
LOW MODERATE HIGH
Score Score Score

WISC-V Matrix Reasoning 7 WISC-V Block Design 9 WISC-V Digit Span 5
WISC-V Visual Puzzles 9 WISC-V Coding &
WISC-V Picture Span 7
B

WISC-V Symbol Search

Low

Because entry of additional supplemental data (as is
common in applying XBA principles) may change the
original pattern of results shown in the C-LIM Analyzer,
the C-LIM Summary provides an updated pattern of
results using the same matrix and graphs to permit re-

W1 IV OL Scund Blending

=1l Average

examination of the impact of cultural and linguistic i rrz— 5t
variables. Remember, evaluation of more data is always 31006 sy e »

more reliable than evaluation of less data.

I ‘ Cell Average = I Cell Average = - Cell Average =

=
UL | weseeow (] | cumiert oo I




Operation and Use of the C-LIM

Name: Maria Ayala - Case Study Age: 9 years 8 months) Grade: 4 Date: 5/29/2017

DEGREE OF DIFFERENCE FOR EVALUATION: (" Slightly Differant (@) Moderately Different (" Markedly Different

C-LIM Summary Graph for all Test Score Data: Level Analysis
r >

100

95

w| e F

85

80

Sug
.
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*ay
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"
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75 4

70

Again, the C-LIM Summary Level Graph is gray
instead of navy blue to help distinguish it from
the original graph used in the C-LIM Analyzer.

55

50

Level 1 - Low/Low Level 2 - Low/Moderate Level 3 - Moderate Level 4 - Moderate,/High Level 5 - High/High

h.
T | oo | (e | conw | [

A

C-LIM Index




Operation and Use of the C-LIM

Name: Maria Ayala - Case Study Age: 9 years 8 month(s) Grade: _ 4 Date: 5/29/2017

DEGREE OF DIFFERENCE FOR EVALUATION: ‘ (" Slightly Different (@' Moderately Different (" Markedly Different

C-LIM Summary Graph for All Test Data: Primary Evaluation of Cultural/Linguistic Influences

100 -

95 -

85

75

Similarly, the main Culture-Language Graph in
the C-LIM Summary is gray rather than navy
blue so as to also distinguish it from the original

C-L Graph displayed in the C-LIM Analyzer.

55‘ |
1 2
50

LowC/LowL LowC/ModL ModC/LowL LowC/Hil ModC/ModL HiC/LowL ModC/HiL HiC/ModL HIiC/HiL

_J

' Language-Only Graph |




Operation and Use of the C-LIM
Culture-Language Interpretive Matrix - M Sommary

‘ Statements »

I & Release: 2.4 =
s> Analyzer & Data Entry  Netsten | ieprtation

'\
I R e R K Rl el bl (I
| Transfer Scores l Populate C-LIM by selecting battery/test name here —> | WAl COG ﬂ

Subtest Variabiliy? Culture-Language Interpretive Matrix - Analyzer and Data Entry

Name: Maria Ayala - Case Study Age: 9 years 8 month(s) Grade: 4

DEGREE OF LINGUISTIC DEMAND
Low MODERATE

CELL 1: Low(/Lowl Score CELL 2: LowC,/ModL Score Score
WISC-V Matrix Reasoning 7 WISC-V Black Design 9 WISC-V Digit Span H
WISC-V Visual Puzzles 9 WISC-V Coding 9 -
WISC-V Picture Span 7 [
WISC-V Symbol Search 8 [
3 [ |
: —

Whether results are deemed “likely valid” or “likely invalid,” a statement to this
effect should appear in every report. This blue button marked “Statements”
provides access to a special tab that contains validity statements that may be
used freely for the purpose of documenting and describing how the C-LIM
was used to establish test score validity (or to establish invalidity that
suggested normal, typical, expected, “average” functioning).

Cell Average = Cell Average = 8 Cell Average =
CELL 8: HighC/ModL CELL 9: HighC/HighL

WISC-V Similarities 5

WISC-V Vocabulary

W1 IV COG Story Recall

-
-1
@

Cell Average =

Cell Average = Cell Average =




Operation and Use of the C-LIM
Simplified Validity Statement for UNLIKELY disability and Determination of INVALID Results

Statement 1. Evaluations of Suspected Learning Disability - Invalid Results

The following sample validity stotement is appropriate for coses where there is an overall declining pattern and the magnitude of the scores are generally within the selected range of
difference. In such cases, the effect of culture and longuage is primary, the results are NOT likely to be valid, and performance suggests average functioning.

Simplified Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of test scores to ensure that they are true estimates of their ability and not the result of limited English
proficiency.

The student’s test data were entered into the Culture-Language Interpretive Matrix which permitted evaluation of the extent to which the scores were primarily affected by cultural or linguistic
factors. A review of the pattern of test scores indicated that performance was consistent with what would be expected of other individuals with similar cultural and linguistic backgrounds. This
means that the scores cannot be interpreted as fair estimates of the student's ahilities.

However, because the scores were compared to other individuals from research studies who were of average ability and who had not been identified as having a disahility, it suggests that the_
student’s performance is also average (possibly higher) and that it is not likely that a learning disahbility is present in this case. This means that although the student is having difficulties in the
classroom, the problems are most likely to attributable to, and primarily the result of, the normal process of second language and acculturative knowledge acquisition.

Detailed Statement: o : :
A well-crafted statement of validity regarding test scores (which

Because the student is not a native ShOUld precede any interpretation Of SCOI‘eS). These examples may stimates of ability or knowledge and

not the manifestation of cultural or lir ition of acculturative knowledge and

English language proficiency was carr be used verbatim or adapted for reports. Simplified validity

A careful review of the student’s tes 0 . 0 ected of other individuals with
similar cultural and linguistic backgr: Statements for use Wlth the C-LIM are aISO prOVIded alongSIde the nce of cultural and linguistic factors
rather than lack of actual ability. Accc prev|ous deta”ed statementS. These may be more helpful |n of the intended abilities that were the
focus of the evaluation. However, givel other non-disabled individuals with

comparable linguistic development ar explaining prOCEdures, reSUItS, and interDFEtation Wlthln Written s are also at least within the average
range of performance [or possiblv e rangrts jn comparison to the more detailed and technical versions, '"®tthe seedemic diffieuities

ohserved in classroom performance th itive knowledge acquisition.

In summary, the ohserved pattern of the student's test results is consistent with performance that is typical of culturally and linguistically diverse individuals of similar backgrounds who are not
dizabled and possess average general ability or higher. Therefore, it can be reasonably concluded that the test data evaluated with the C-LIM are likely to be invalid due to the presence of overarching
cultural and linguistic influences and suggest that the student’s test performance can not be used to support the presence of any type of learning disability.



Operation and Use of the C-LIM
Simplified Validity Statement for LIKELY disability and Determination of “VALID Results

Statement 2. Evaluations of Suspected Learning Disability - Valid Results

The following sample validity statement may be used in coses where a clear declining pattern is NOT evident, that is, there is no primary effect of culture and language thus the results
ARE valid and there may be o disability.

Simplified Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of test scores to ensure that they are true estimates of their ability and not the result of limited English
proficiency.

The student’s test data were entered into the Culture-Language Interpretive Matrix which permitted evaluation of the extent to which the scores were primarily affected by cultural or linguistic
factors. A review of the pattern of test scores indicated that performance was not consistent with what would be expected of other individuals with similar cultural and linguistic backgrounds. This
means that the scores may be interpreted as fair estimates of the student’s abilities, with the exception of language which can only be determined to be an area of strength or weakness via
comparison to other English learners which was accomplished by further use of the C-LIM.

Detailed Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and
not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and

English proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM).
‘|'_|,| l:arE,-Ful rEUiEW D,-F thE‘ Studen+'r $ort Aotb= = amtarad imba e T LI rosramlad aithor mo msrarsll maHarem —F Aaclima e = rarbizs]l maHarm ~F Adaclima camabmimad stk Hﬂr‘ﬁr-‘nf’nce '”-I one or more area that

was belowtherangethatwould — Thegse examples are for use when results are deemed to be “likely valid” ~ ndlineuistic factors were

gither minimal (no evident decli ngly, the test results were not

considered to be due primariyt @Nd @ determination of a disability (e.g., SLD) has been made. The previous e support the validity of the
chtained results wasprovided b e (Statement 1.) are for use when results are deemed to be “likely ¢ @uthentic assessment

methods. In addition, other extri stional/behavioral problems)
were also evaluated and exclude jNValid” and a determination regarding the lack of disability has been made. :abilityor knowiedge.
However, equitable interpretation o wao jCuiu o miowicuss o1iu 1G1HEUGET WSy SO IITIIL), TTU W DU LU G S0 S IELYT U UL S LHE s ioan e s s connpon awie onguisuC development and educational
experiences which was accomplished via examination of the magnitude of the high culture/high language cell in the C-LIM and whether it was within the selected range of difference or via use of a test
with norms specific for English learners and controlled for age and amount of English exposure (e.g., Ortiz PVAT). Consequently, the academic difficulties observed in classroom performance and which
prompted this evaluation are not likely to attributable primarily to the process of normal second language and acculturative knowledge acquisition.

In summary, the observed pattern of the student’s test results is not consistent with performance that is typical of culturally and linguistically diverse individuals of similar backgrounds who are not
dizabled and possess average general ability or higher. Therefore, it can be reasconably concluded that the test data evaluated with the C-LIM are likely to be valid which permits defensible
interpretation. Furthermore, when supported by additional converging data, deficits in the student’s test performance can be used to support the validity and presence of a learning disability.
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