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Name:
     Victor A-M

                                Date of Services: 11/1, 11/15, 11/17, 11/22/16 
School:     John Handley High    
     
        Birthdate:   
                                   9/18/02
Grade:      9                                                 
        C.A.:               
                                       14-1
Parent:     Mr. A..                                    
        Address:                                  Winchester, VA 
Reason for Referral:
Victor was referred for evaluation by the Child Study Committee at the request of his Academic Enhancement teacher and ELL case manager. Concerns include delays in reading decoding, which impacts fluency and comprehension, spelling, lack of engagement in class and refusal to do some of his work. In the Academic Enhancement class, which is offered to 9th graders who had low grades at the middle school level, the students receive assistance with assignments for their other classes. Mrs. Bostick reports that she reads information aloud to Victor and works one-on-one with him to the extent that he will accept it. At the time of the Child Study meeting in late October, Victor had a D in his World History I class and F’s in English 1, Algebra 1, Biology, and Materials and Processes. He had numerous 0’s/F’s for missing work. According to the subject area teachers, they have provided individual instruction on specific topics, repeated directions and checked for understanding, simplified some assignments, given extended time for assessments, and offered before and after-school assistance, which has not been utilized.
Based on Victor’s educational history and the information provided by his teachers, referral for a full evaluation was deemed appropriate. The Child Study Committee suspects a Specific Learning Disability in the area of reading.
Background Information:
Victor has been a student in Winchester Public Schools for his entire school career. He enrolled in kindergarten as a non-English speaker, with Spanish being the primary language in the home. He resides with his father, his father’s girlfriend and other extended family members. Victor has had no contact with his mother, who lives in Mexico, since he was a very young child. The mother was reportedly negligent in her care of Victor, and the father moved with him to Winchester to live with other relatives. Over the years Mr. A. has learned some English, and he is able to communicate with Victor and school personnel in English on a basic level. The father described Victor as a healthy child who receives regular check-ups and other medical care as needed. He has never had any serious illnesses or hospitalizations and does not take any prescribed medications on a regular basis. Screening of Victor’s vision and hearing by the school nurse in October 2016 was within normal limits. 
Mr. A. values education and encourages Victor to work hard so that he can earn a diploma and graduate. He would be the first in his family to do so. The father is concerned, however, about  the influence of some of Victor’s friends, who get poor grades and skip school. Victor has reportedly told his father that he does not like school, but his attendance has always been excellent.
Educational History:
During his elementary years Victor received pull-out services for English language learners, participated in an after-school language enrichment program and received small group remedial instruction in both reading and math. The specific types of programming and interventions are not known to this examiner, but there was obvious concern about Victor’s academic progress since he was referred for a full evaluation in the spring of 4th grade. The report from that evaluation noted that his performance on the Star Reading Assessment in both October and January of that year was far below the benchmark level for 4th grade students. 
The cognitive assessment that was completed in April 2012 showed average range functioning on the UNIT, a nonverbal intelligence test, with no significant strengths or weaknesses in the profile. Victor’s performance on the Cognitive Assessment System, which assesses planning, simultaneous, attention and successive processing, was also in the average range. Results of academic screening using the Wechsler Individual Achievement Test - Third Edition indicated below average achievement levels in word reading, reading comprehension and spelling and low average range achievement in math computation. Although there was a significant discrepancy between Victor’s ability and achievement levels, he was subsequently determined to be ineligible for special education services. 
During middle school Victor continued to struggle academically, as evidenced by grades that were primarily in the D or F range for English and content area subjects. Each year his schedule included a reading resource class. It is not known whether a specific curriculum was used or how reading instruction was provided.
Victor had numerous disciplinary referrals during middle school for “defiance” (i.e., failure to follow directions of teachers or complete assigned work) and disrespectful behavior towards staff and other students. This year he has been referred to his administrator for tardiness, skipping class, disrupting class, refusing to complete work, and using inappropriate language

Victor’s performance on the WIDA Access English Language Proficiency Test that was administered annually in grades 2 through 8 indicated steady growth in the areas of oral language, speaking and listening. By 8th grade the scores for these areas were at proficiency level 6, with a range of 1.0 to 6.0. In contrast, his reading and writing scores lagged behind with minimal change from year to year. The 8th grade scores were 2.9 for writing and 3.4 for reading. Victor obtained Pass/Proficient or Pass/Advanced scores for the Reading VGLA (Virginia Grade Level Assessment, which is an alternate assessment to the state Standards of Learning tests for ELL or special education students who meet specific criteria) in grades 3, 4 and 8. He did not demonstrate proficiency on any of the SOL tests he has taken, even though many of these assessments would have been read aloud to him.
Tests Administered:
Comprehensive Test of Phonological Processing - Second Edition (CTOPP-2) - Selected 
    subtests
NEPSY 2 - Selected subtests
Wechsler Individual Achievement Test-Third Edition (WIAT-III) - Selected subtests
Wechsler Intelligence Scale for Children – Fifth Edition (WISC-V)
Woodcock-Johnson IV Tests of Cognitive Abilities - Selected subtests
Summary of Findings: 
The following classification system is used to describe Victor’s standardized test performance:

	Standard Score
	Percentile Range
	Classification

	120-129
	91 to 97
	Well Above Average/Normative Strength

	110-119
	75 to 90
	Above Average/Strength

	90-109
	25-74
	Average

	80-89
	9 to 24
	Below Average/Weakness

	70-79
	2 to 8
	Well Below Average/Normative Deficit


Cognitive Functioning:
Several tests were administered to assess Victor’s cognitive processes. The Cross-Battery Assessment (XBA) approach, which is based on current research evidence regarding the structure of cognitive abilities and their relations to academic abilities, was used to analyze and synthesize these data. This approach provides guidelines so that assessments can use multiple tests to measure a broader range of abilities than might be available on only one battery. In addition, data from other sources, including educational records, parent/teacher interviews, behavioral observations and work samples were considered to ensure ecological validity. Standardization was followed for all tests administered.
Victor displays average range abilities in many of the cognitive processing areas that are critical to learning. His performance suggested adequate crystallized intelligence (Gc), which is primarily language-based knowledge developed through formal education and general learning experiences, visual processing (Gv), which is the ability to analyze and synthesize visual information, fluid reasoning (Gf), which enables him to reason and problem solve by discerning rules and relationships in nonverbal, figural types of problems that are novel or unfamiliar and processing speed (Gs) for performing routine tasks with efficiency and accuracy. The subtest scores in each of these clusters were cohesive and therefore, no follow-up evaluation was necessary.
Victor’s short term memory (Gsm) abilities were measured to be below average, and this area represents a weakness for him. His pattern of performance between and within subtests that utilized both auditory and visual stimuli was consistent. Victor exhibited a delay in memory span, the capacity to immediately recall information in the same sequence as presented, and also in the more complex working memory function, which is involved in the process of manipulating information in immediate awareness for a specific purpose. Functional manifestations of this weakness in the classroom, as reported by Victor’s teachers, include difficulty in following multistep oral and written directions, remembering information long enough to apply it, remembering the sequence of information, and memorizing rote facts.
Of the long term storage and retrieval (Glr) abilities that were assessed, Victor displayed both strengths and weaknesses. Initial evaluation using two subtests resulted in significantly different scores. On a measure of associative memory, which required Victor to learn words associated with picture symbols and then recall those words when presented with the symbols in a sentence format, Victor obtained an average range score. However, his ability to recall increasingly complex stories that are presented from an audio recording, a measure of meaningful memory, was well below average. Because of the lack of cohesion between these scores, another test of verbal, meaningful memory was utilized. Victor did poorly in answering questions about the content under both free and cued recall conditions. The obtained score was well below average for his age, again suggesting significant difficulty in retrieving organized verbal information. The score for an additional test that assesses rapid naming of letters was well below average. Victor’s deficits in recalling verbal information and the lack of efficient retrieval of phonological information from long-term or permanent memory impact his learning of new concepts, recall of factual information in content area subjects over time, and decoding of unfamiliar words. However, it is important to note his strength in recalling information that is presented in a combined visual and auditory associative learning context with repeated presentations and feedback on responses since this has critical implications for the instructional strategies that are used in the classroom.
Auditory processing (Ga), which is the ability to analyze and synthesize auditory information and subsumes phonological awareness, phonological processing and phonetic coding, was another area of deficit for Victor. His composite score for this area was well below average with consistency among the individual subtests. Weaknesses were apparent in isolating individual sounds within words, removing phonological segments from spoken words to form other words, and synthesizing sounds to form words. Victor’s attempts to read and spell unfamiliar words, as observed during this evaluation and documented by his English and Academic Enhancement teachers, reflect poor phonetic analysis and decoding skills, which are related to the deficits seen here.
Academic Functioning:
Victor was administered three subtests of the Wechsler Individual Achievement Test – Third Edition to screen academic skill development in reading and spelling. This data will supplement more comprehensive achievement testing that was completed by an educational diagnostician for the educational component of this evaluation.

Reading

Word Reading – Victor obtained a standard score that falls in the well below average range. Words that he read correctly were ones that he appeared to recognize immediately from sight. He read these words confidently but as he experienced difficulty, he seemed self-conscious and reluctant to say the words out loud. He would often initially say, “I don’t know” and then attempt them with encouragement from the examiner. He made errors with vowel sounds, omitted some sounds or inserted extra ones. In general, his pronunciations reflected weak phonetic analysis and decoding skills.

Pseudoword Decoding – This score was also in the well below average range for Victor’s age. He accurately read most of the pseudowords with a consonant-short vowel-consonant pattern, but he had difficulty with digraphs such as oo, aw and oy. With multi-syllable words Hector again made errors involving sound omissions, insertions or substitutions.

Spelling – Hector’s performance in this area was well below average and consistent with his reading scores. He quickly reached a ceiling level, misspelling words such as windy, camped and suspect. Some of Hector’s spellings were difficult to decipher because they lacked a recognizable phonetic pattern. He again omitted or inserted sounds.  
Clinical/Diagnostic Impressions and Consideration of Exclusionary Factors:
Because Victor is not a native English speaker, it is necessary to establish the validly of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and English proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM), 

The graph that follows shows Victor’s pattern of performance as compared to the expected level of performance for other students with similar cultural and linguistic backgrounds. 
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The cells are arranged according to the degree of cultural loading and linguistic demands of the tests that comprise the cell. The cell on the left requires the least English language proficiency or acculturative knowledge, and the one on the right the highest level, with a continuum in between. An overall pattern of decline from left to right with scores in the shaded area along the “trend line” would suggest that test performance was likely due primarily to the influence of cultural and linguistic factors rather than lack of actual ability. Accordingly, the test results would most likely be invalid in supporting the presence of a disability.

In Victor’s case, however, there is not an overall pattern of decline since the scores for some cells are higher than expected and others are lower. While cultural and linguistic factors may be contributory influences on the measured test performance, they do not appear to account for the entirety of the results. Other data sources, including observations in the classroom and evaluation sessions, input from teachers, classroom work samples and historical test data, along with extraneous factors such as lack of motivation, emotional and behavioral problems, were also considered.  Taken together, the reported test results are deemed likely to be valid and interpretable and to be reliable estimates of Victor’s actual abilities and knowledge. 
Because Victor displays a pattern of cognitive strengths and weaknesses and academic delays in reading and spelling, the Pattern of Strengths and Weaknesses Analyzer was used to help determine whether there is a specific learning disability. This analysis is shown below:
Dual-Discrepancy/Consistency Model: PSW Analyses for SLD
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The standard score of 121 in the top oval is Victor’s Facilitating Cognitive Composite (FCC), which is an aggregate of those processing areas in which he performed average or better (i.e., crystallized knowledge (Gc), fluid reasoning (Gf), visual processing (Gv) and processing speed (Gs). The long-term retrieval composite of the WJ IV Cognitive battery was also designated as a strength because of Victor’s average range performance on an associative memory measure within that composite.  This score of 121, in conjunction with a g-Value of 0.79, as shown in the upper left corner, suggests that Victor’s domain specific weaknesses occur in an otherwise normal ability profile. That is, despite weaknesses in short term memory (Gsm), auditory processing (Ga) and long term storage and retrieval (Glr) of meaningful verbal information and phonological information, his overall cognitive ability is within the average range of functioning. An Inhibiting Cognitive Composite (ICC) of 69, shown in the lower left oval, is an aggregate of Victor’s areas of weakness.
The PSW Analysis indicates a statistically significant difference between Victor’s Facilitating Cognitive Composite and Inhibiting Cognitive Composite and also between the Facilitating Cognitive Composite and the WIAT-III test composite for basic reading skills. In addition to evidence of domain specific weaknesses in cognitive functioning and evidence of unexpected underachievement in reading skill development, the findings indicate support for a below average aptitude-achievement consistency. Research supports a moderate relationship between the combined areas of weakness that comprise the Inhibiting Cognitive Composite and Basic Reading Skills, which helps explain the nature of Victor’s observed learning difficulties. 
Based on the evaluation data considered here, it is concluded that Victor does meet the Dual Discrepancy/Consistency criteria for a Specific Learning Disability in reading. There are significant functional limitations in his classroom performance since his deficient word reading skills make it difficult for him to access grade level reading materials in order to learn the required content. At the present time he is failing most of his classes. In addition, the weaknesses in memory functions impact Victor’s ability to retain information that is presented, particularly verbal information, for both immediate and longer term use.  
Victor appears very discouraged by his reading difficulty, and his overall poor performance over many years seems to be affecting his general attitude toward school as well as his effort on some of his assigned work. With individualized educational programming and instruction, it is anticipated that his reading skills will improve and that appropriate classroom accommodations will enable him to experience more success in a regular classroom setting. 








_____________________________







Debbie Brady, Ed.S., NCSP








School Psychologist
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