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PURPOSE OF EVALUATION

Concepcion (or Conchita, as she prefers to be called) was recommended for evaluation due to concerns with slow progress in language arts development, including poor reading fluency, poor written expression, poor general writing skills, difficulty with comprehension, and below grade level achievement. The specific purpose of the present evaluation is to answer to following questions:


1. What factors have influenced her learning history?


2. What is her current level of academic functioning and what is her potential for learning?


3. What changes, if any, should be made in her current instructional program at this time?

Procedures of Evaluation
Current Procedures: Informative
10-22-93
School Records Review

10-25-93
Focused Interview: Current Teachers (Smith/Jones)



Classroom/ Playground Observation

11-3-93

Home visit/observation



Parent interview

11-5-93

Focused Interview: Student

11-15-93
Consultation with bilingual Resource Specialist

11-16-93
Case staffing by assessment team



Consultation with School Nurse

11-17-93
Classroom observation - reading/writing task



11-23-93
Review of student's Health and Developmental History Report

Current Procedures: Evaluative
10-25-93
Writing sample collected 

11-5-93

Bender Visual-Motor Gestalt Test (BVMGT)

11-8-93

Bateria Woodcock Psico Educativa - Parte I (BWPE)



House-Tree-Person (HTP)



Kinetic Family Drawing (KFD)

11-10-93
Brigance Diagnostic Assessment of Basic Skills - Spanish Edition (BDABS)

11-23-93
Second writing sample collected


Background Information
Educational History

According to Conchita's academic records contained in her cumulative folder, she began kindergarten at Lincoln Central in Lincoln shortly before her 6th birthday. It appears that because she was only present for a little less than two-thirds of the school year, she was retained in kindergarten for the following school year. After completing kindergarten in June of 2010, she was promoted to 1st grade and transferred mid-year to Jefferson Elementary which is still within the district. At the end of her first grade year, she transferred back to Lincoln Central School and entered 2nd grade. Following the completion of her 3rd grade year, she was promoted to 5th grade (skipping 4th) as a matter of policy and because of consideration for her age and maturity. Her placement was to have been a 4th/5th grade combination class, however, because of the composition of the students in the school, she is now attending a 5th/6th combination class. Conchita has received Spanish language instruction in her core classes since kindergarten with English language instruction in non-core subjects (e.g., music, art, science, etc.). She has also been receiving Chapter I services (remedial reading), English as a second language instruction (ESL), Migrant Services program support, and Title VII (bilingual education) assistance, all since the second grade. Her continued limited proficiency in English has precluded her transition into an English only instructional curriculum. 

Health and Developmental History

Conchita's mother reports an uncomplicated pre-natal history and a normal delivery. Her health history is unremarkable and characterized only by the normal childhood illnesses. There is no history of any physical or psychological problem which would appear to be related to the nature of this evaluation and the focus of concern. Conchita's developmental milestones all appear to be within normal limits with the exception that her parents do report noticing problems with reading and slower than normal learning. The school nurse's report indicates that Conchita's hearing and vision are within normal limits.

THEMATIC DISCUSSION OF FINDINGS
Comment on Validity of Test Results

Because there are no standardized tests or assessment procedures available with norms that are adequately representative of this student, the validity of test results can not be considered to be conclusive nor completely valid estimates of intellectual ability or expected levels of academic achievement. Moreover, since the student’s primary language is Spanish and because the present cultural and linguistic experience of the home differs significantly from the one in which the student is currently being schooled, results should be reviewed with caution. Steps have been taken, however, to reduce the bias of these factors on the validity of the results. These steps include, but are not limited to, the following: (a) all testing conducted in the student’s native language, (b) use of tests with most appropriate norms, (c) alternative assessment (e.g., dynamic, curriculum based), (d) ecological assessment (e.g., multiple settings observation, interview, school records review, etc.). In cases such as this one where there is evidence of cultural and linguistic difference, it is generally more appropriate to discuss the findings in terms of trends and patterns which emerge from a review of all available data. The following themes are in keeping with this practice. Specific test results and scores can be found in the attached appendix.

Conchita's Educational History Contributes to Her Lack of Academic Progress

One general factor that must be considered when evaluating Conchita's academic difficulties is that her educational history has contributed to some extent to the very academic problems for which she was identified for this evaluation in the first place. For example, Conchita was retained in kindergarten back in 2009 for what was probably reasons relating to the need to develop and refine basic academic skills that are necessary or expected for success in the next grade levels. However, research studies conducted on the practice and effectiveness of retention have consistently shown that it is not successful at accomplishing this purpose and that in fact, it tends to further inhibit the development of the desired skills and perhaps more importantly, tends to lower self-esteem. Another possible side effect from this practice is that it can delay identification of learning problems which then leads to educational interventions that often end up being "too little, too late." Conchita appears to be an unfortunate victim of this misguided practice and is now suffering from some of its consequences. This can be seen clearly in Conchita's case given that her initial SST occurred in January of 2013 when in fact, she appears to have been demonstrating academic difficulties well before that, e.g., in kindergarten. Although also well intentioned and entirely appropriate, the recent administrative measures taken to correct this mistake (promotion to 5th from 3rd) seem to actually be working against Conchita in that she is now in a class which is about a year and half more advanced than where she would have been, had she not been promoted. Consequently, the comparison of her work with that of her peers appears to be even more disproportionate. 

· Late entry into kindergarten, only attended 2/3 of school year (school records).

· Retention in kindergarten (school records).

· Promotion from 3rd to 5th grade (school records; consultation with school principal).

· Placement in a 5/6 combination class rather than a 4/5 (teacher interview, school records).

· Lack of appropriate early intervention, e.g., initial SST conducted Jan. 2013 (school records).

Second Language Acquisition Issues Are Not Contributing to Conchita's Academic Difficulties

Ordinarily, in cases such as this one where the student speaks a language other than English, second language acquisition issues often play a significant part in the academic difficulties which are observed. However, there is considerable evidence to indicate that this is not a significant factor in this case and that Conchita's reported problems are not likely due exclusively nor primarily to this issue. 

· Academic instruction for core courses has been entirely in native language since K (teacher interview and reports; school records). 

· Conchita has received ESL instruction and English instruction only in ancillary subjects such as art, music, science, etc. (teacher interview and reports; school records). 

· Conchita has adequate Spanish language models both in school and at home (observation).

· Results of academic testing, done in native language, consistently show difficulties in native language skills development (BWPE achievement scores: 65-72 reading and 70-80 writing).

· Conchita's oral language expressive abilities are excellent and show no signs of delay (observation; teacher and parent interviews and reports; BWPE oral language score 84

· The school's social environment does not inhibit native language expression or use

A Significant Discrepancy Exists Between Conchita's Abilities and Her Academic Achievement

Accurate interpretation of Conchita's aptitude and achievement scores are difficult because of her educational history (one retention and one promotion), her current educational placement (5/6 combination class) and the lack of completely appropriate and applicable norms which are representative of her and her situation. Given these considerations, in general, it appears that there does exist a significant difference between Conchita's broad cognitive ability and her reading and writing achievement such that she scores relatively lower in these academic skills than what might be otherwise expected.

· Results of academic testing, done in native language, consistently show difficulties in academic areas (BWPE achievement scores: 65-72 reading and 70-80 writing).

· Results of academic testing, done in native language, consistently show relatively normal general cognitive ability (BWPE cognitive abilities scores: 84-91 oral language, 90-97 reasoning; 85-90 overall). 

· Results from criterion referenced assessment show consistent functioning well below grade level (BDABS: reads orally at 1-1 grade level; reading vocabulary 1st grade level; comprehension at 1-2 grade level; etc.).

· Extreme difficulty producing written work (work samples; observation; teacher interview and reports). 

· Chronic problem across all school years and even preschool (school records; parent and teacher interviews and reports).

· Significant assistance is needed to help student complete homework (parent interview).

· Student handles other responsibilities quite well and without difficulty (parent and teacher interviews).

· Student displays considerable effort with little results (parent and teacher interviews and reports).

· Difference between her ability and achievement continues to grow wider each year, despite the remedial efforts of the school (school records; SST notes; teacher interview).


Although the discrepancy between the standardized scores outlined above does not meet the usual significance criteria for the comparison of aptitude and achievement scores under section II, subparagraphs (A) or (B) of the state and federal eligibility criteria for qualification under the category of Specific Learning Disability (SLD), it is well supported by other means. For example, criterion referenced assessment, direct observation, and work samples have been meticulously conducted or collected and can be used for qualification under the provisions of the State regulations and procedures, section II, subparagraph (C) of the eligibility criteria for SLD. As specified in the regulations, the information described in the early part of this paragraph, as well as that to be presented in the following narrative, is provided as a statement of the area, the degree, and the basis and method used in determining the discrepancy for this student.


1. Data obtained from standardized test instruments.


a. This information is available in the attached appendix to this report.


2. Information provided by parents.


a. Chronic problem across all school years and even preschool.



b. Causes unknown, child displays considerable effort with little results.



c. Significant assistance is needed to help student complete homework.



d. Student handles other responsibilities quite well and without difficulty.



e. Medical evaluation shows excellent health


3. Information provided by the pupil's present teacher.


a. Long history of difficulties going back to K. Interventions have included increased individualized instruction, extra writing group work, cross peer tutoring, behavioral modifications to spark motivation, reading with lower grades, small group instruction, all with limited or no success. Student is within the lowest reading and writing ability group in the class



b. 1) Academic performance in class is markedly below grade level and peer performance especially on reading and writing tasks. 2) Classroom work samples included in this evaluation folder show best and worst work. 3) Appears to be falling further and further behind without any steady or even progress noted. 4) Observational data, included in this evaluation folder, collected in a variety of situations consistently shows difficulty with reading and writing, avoidance behavior of such activities, and more frequent, easily engendered frustration with such activities. 5) Student appears more capable than what is seen in class, primarily because oral expression is excellent and reasoning skills are well developed.

 
4. Consideration of the pupil's age.


a. Student's educational history is partly a function of her age, given that she needed to be promoted in order to remain in a grade level with peers of equal maturity and physical development.



b. As reported in this evaluation, student repeated kindergarten, but specific reasons are unknown at this time.


5. Additional relevant information.


a. Student's difficulties have been observed over the entire course of her academic career and by several different teachers and school staff members. The difference between her ability and her achievement continues to grow wider each year, despite the best remedial efforts of the school. The SST has exhausted all available means to deal with the situation without success.


Based on the information above, it can be concluded that Conchita manifests deficits in basic psychological processes involved specifically in the understanding and use of written language. Such deficits can be defined as disorders of association, conceptualization, and motoric expression as specified by the state and federal eligibility criteria for qualification under specific learning disability.

Conclusions

When viewed from an ecological perspective, it would appear that several factors have operated in concert to produce the unique pattern of development described above for Conchita. What is most salient in this pattern is that in spite of a history of appropriate language arts instruction, Conchita continues to display academic difficulty, particularly in the areas of reading and writing. She also manifests a similar problem in mathematics although not to the same degree of severity, but no difficulties in such abilities as oral expression, general reasoning, and visual perception. If Conchita's educational history and her prior instructional level are used to place her ability in context relative to her academic progress, then a clear and significant discrepancy between her levels of aptitude and achievement is readily observed. Certainly, her educational history, in terms of retention and promotion have adversely affected her overall academic progress. However, because she seems to be having difficulty only in specific areas with specific abilities, it seems unlikely that this is the sole or primary cause of her observed difficulties. More likely, the effect has been primarily an emotional disruption rather than a cognitive one. Likewise, since Conchita has been receiving instruction in her core academic skills in her native language of Spanish since she entered kindergarten, such a factor (educational history) is not very well supported as playing a significant role in the pattern of observed difficulties. 


Based on these findings, it seems reasonable to conclude that this student may indeed possess a true processing deficit that can not be attributed to second language acquisition factors nor to environmental or cultural disadvantage. Moreover, because of the nature of the deficit, remediation within the current regular education classroom is unlikely as it will require more intensive, individualized instruction than what might be reasonably provided at present in such a setting. Accordingly, it is the considered opinion of this evaluator that the IEP team should consider an appropriate special education placement in the least restrictive environment as one option for addressing the student's particular educational needs.

Recommendations

Given the findings presented in the preceding narrative, the following recommendations are presented to the IEP team for consideration and discussion:

1. Goal: To improve Conchita's reading and writing skills.
Meaning: Because these skills have been clearly identified as the primary source of Conchita's observed academic difficulties, it is necessary to attempt classroom and home based interventions which will promote and enhance her language based functioning, which will, in turn, promote and enhance her overall academic and intellectual growth.

Materials and Techniques: 

A. Increase amount of 1 to 1 instruction with teacher, aide, or specialist. 


B. Provide instruction in small group setting whenever possible. 


C. Promote use of a positive reward system by teachers and parents as means of increasing reading     and writing practice. 


D. Cross-age peer tutoring.


E. Encourage parents to read to and with Conchita more often.


F. Have Conchita write down dictated stories in class. 

Responsible Individual's: Teachers, parents, student.

2. Goal: To ensure appropriate evaluation of Conchita's academic achievement and progress.
Meaning: Since Conchita is culturally and linguistically different from the predominant Anglo system, use of standardized tests, even those in Spanish, are likely to yield inaccurate pictures of her true intellectual functioning and potential as well as biased views of her academic achievement and progress.  Therefore, any evaluation of these abilities in the future should be done in concert with alternative and dynamic procedures which can be used to generate a significantly more precise representation of such aspects.

Materials and Techniques: 

A. Ecological assessment tools and procedures


B. Dynamic assessment (Learning Potential Assessment Device)


C. Informal reading and writing assessment and sampling


D. Curriculum based assessment


E. Portfolio assessment

Responsible Individual's: Teachers, School Psychologist, Resource Specialist.

3. Goal: To maintain instruction in her native language to allow for the development of academic skills in that language.
Meaning: As Conchita continues to progress in the academic system, she is likely to be exposed to more and more of the English language and less and less of her native Spanish language. Because she is already demonstrating some difficulty in acquiring and fully developing these kinds of skills in her native language, a shift away from native language instruction would certainly ruin any chance of her success at developing them fully. Thus, it is important that she continue with native language instruction in her core courses and that she not be transitioned to English only instruction even after she has demonstrated English language proficiency, since those measures are reflective of conversational proficiency and not academic proficiency. 

Materials and Techniques: 


A. Maintain placement in bilingual program with Spanish language instruction in core subjects.


B. Maintain ESL instruction but do not force transition even when proficiency is demonstrated.


C. Maintain exposure to good and appropriate Spanish language models in school and at home.


D. Encourage parents to read to and with Conchita in Spanish.


E. Encourage parents to review/translate/assist with homework from English only ancillary classes, 

such as science to aid in forming concepts in Spanish as well.

Responsible Individual(s): Principal, school system, teachers, aides, parents, student.

Respectfully submitted,

___________________________________



Samuel O. Ortiz, Ph.D.                           



School Psychologist




 

APPENDIX: Summary of Test Scores
BATERIA WOODCOCK PSICO-EDUCATIVA EN ESPANOL (BWPE)
(all scores calculated by age)

Special Cognitive Abilities

Clusters


SS Range
        %ile Range
Age Eq.

Grade Eq.

Oral Language


84 - 91


15 - 27

9-0

3.6


Reasoning


90 - 97


24 - 41

9-4

4.3


Visual Processing Speed
77 - 85


  6 - 16

8-4

3.2

Scholastic Aptitude

Clusters


SS Range

%ile Range
Age Eq.

Grade Eq.

Reading


76 - 84 


  5 - 14

 - 

3.7


Mathematics


82 - 89


11 - 23

 - 

4.5


Written Language

77 - 82


  6 - 12

 - 

3.5

Scholastic Achievement

Clusters


SS Range
        %ile Range
Age Eq.

Grade Eq.

Reading


65 - 72 


  1 - 3

8-4

2.7


Written Language

70 - 80


  2 - 9

8-0

2.7

Broad Cognitive Ability

Scale



SS Range
        %ile Range
Age Eq.

Grade Eq.

Complete


85 - 90


16 - 25

9-0

3.8

Bender Visual Motor Gestalt Test (BVMGT)

Test Score

Age Equivalent

%ile Rank         


4

8-0 to 8-5
 

37

BRIGANCE DIAGNOSTIC ASSESSMENT OF BASIC SKILLS - Spanish Edition
Section C: Functional Word Recognition
Basic Vocabulary:

Read 308 out of 320 words (96% accuracy). Read slowly with lots of phonetic usage and occasional 'o' for 'a' substitutions.

Signs and Labels:

Was unable to read and comprehend signs to any real degree but this is due to the fact that they are in English. Would probably do better if they were translated into Spanish.

Number Words:

Read 36 out of 42 words (86% accuracy).

Section D: Oral Reading
Word Recognition Grade Placement: Form A (Spanish)

Grade Level - 3

Oral Reading: Form A (Spanish)

Grade Level - 1-1

Section E: Reading Comprehension
Reading Vocabulary Comprehension Grade Placement: Form A (Spanish)

Grade Level - 1

Comprehension: Form A (Spanish)

Grade Level - 1-2

Section F: Word Analysis
identifies Initial Sounds In Spoken Words:

Identified 19 out of 27 initial sounds (70%).

identifies Final Sounds In Spoken Words:

Identified 8 out of 10 final sounds (80%).

pronounces Consonant-vowel Syllables:

Pronounced 21 out of 26 syllables correctly (81%).

pronounces Vowel-consonant Syllables:

Pronounced 8 out of 8 syllables correctly (100%)

pronounces Blend-vowel Syllables:

Pronounced 1 out of 6 syllables correctly (17%).

reads Words With Vowel Diphthongs:

Read 1 out of 6 diphthongs correctly (17%).

reads Suffixes:

Read 18 out of 28 suffixes correctly (64%).

reads Prefixes:

Read 4 out of 9 prefixes correctly (44%).

reads Words With Vowel Diphthongs:

Read 1 out of 6 diphthongs correctly (17%).

Identifies Number of Syllables in Spoken Words:

Student did not display an established concept of syllables to any degree.

Section H: Writing and Alphabetizing
writes Cursive Lowercase Letters Dictated:

Could only write the letters o, p, c, e, b, t, n, m, r, u, v, y, s correctly.

writes Cursive Uppercase Letters Dictated:

Could only write the letters two or three letters correctly.

Quality of Writing:

Writes in manuscript or cursive with acceptable formation. Spacing, neatness, and alignment are still problematic.

Writes Personal Data:

Reads personal data from and legibly writes only the most basic information.

Sentence-Writing Grade Level Placement:

Grade Level - 3

Capitalization:

Knows only beginnings of sentences.

Punctuation:

Knows only concept of period at the end of a declarative sentence.

identifies Following And Preceding Letters Of The Spanish Alphabet:

Was able to correctly identify following letters.


Was able to correctly identify preceding letters.


However, was very slow and labored. Given 10 minutes for entire task but student finished after 

8.5 minutes with 5 errors noted.

Section H.: Writing and Alphabetizing:
Alphabetizes Spanish Words:

Knows consecutive first letters.


Knows non-consecutive first letters.


Unable to progress beyond simple, initial letter alphabetizing.

Information contained in this report represents the combined efforts of the Assessment Team. Members of this team contributing to this report include:


Jane Smith, Bilingual RSP Teacher


Monica Smith, Bilingual Speech and Language Pathologist


Lori Smith, Classroom Teacher


Jean Smith, School Nurse


Sr. y Sra. Smith, Student's Parents










