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Team Assessment for Intervention Report -  Reassessment

An effective reassessment report in the educational setting accomplishes four things: 1) it centers on  evaluation of the effectiveness and success of the individualized education program; 2) it assesses the past and present status of the student's handicapping condition and instructional needs; 3) it considers what changes are necessary, if any, in the current instructional program or placement; and 4) it provides this information in a clear, straightforward manner to guide and assist the educational decision making process. 


In order to provide decision makers with information of this type, this team assessment report uses a  plain English, "question & answer" format that minimizes irrelevant or redundant information and technical  language.  We believe that the program-centered focus and format of this report succeeds in providing parents and educators with a useful tool for creating or modifying appropriate educational interventions unique to the child's specific learning needs and avoids needless and confusing educational and psychological jargon.

Defining the Function and Role of the Assessment Team
1.  What is the reason and purpose for this reassessment?

Vanessa has been receiving special education services for about three years now based on an initial assessment conducted in 1993.  At that time, she was found to have a Specific Learning Disability (SLD) in the area of auditory sequencing for which an IEP with specific instructional goals and objectives was developed.  Vanessa has been receiving support primarily through the Resource Specialist Program (RSP).  Because the nature and degree of Vanessa's disability can change over time, it is essential that we re-evaluate her IEP at periodic intervals to ensure that it remains appropriate to her educational needs.  In fact, the law requires that students be reassessed at least every three years and that, if conditions warrant, a new IEP must be developed.  The law mandates this process in an effort to protect Vanessa (and all other children) from not receiving appropriate instruction, from being discriminated against because of her disability, from being put into or left in an inappropriate special education placement, or from being misdiagnosed as having a disability when in fact there is none. 

2.  What methods or procedures were used in this reassessment?

In general, we begin with the assumption that Vanessa's IEP is beneficial and providing her with the appropriate level of support, that she has a reliably documented disability, and that she still requires special education services because she cannot be successful in the regular classroom without them.  Our primary focus is on the evaluation of her IEP as well as current educational needs.  To this end, we follow a systematic process to collect information from multiple sources such as review of special education and general education records, interviews with people familiar with Vanessa, actual classroom work samples, observations across a variety of settings, general health screening results, and informal testing.  This information helps us determine whether there are or were any systemic conditions present which could be or could have been the cause of Vanessa's learning difficulties.  It is important to ensure that there are not external reasons, now or before, that affect Vanessa's learning in such a way that it is or was mistaken as a disability.  When we are confident that not such factors exist that should have excluded Vanessa from receiving special education services in the first place, do we then begin to consider the need for any additional standardized testing and evaluation.  As a general rule, we only use formal, standardized testing when there is a specific concern about the reliability or validity of the previous assessment team's results or conclusions.  This process helps generate specific, relevant and valid information that is necessary in order to modify Vanessa's educational program while avoiding needless, invasive, and redundant testing.    

3.  Does this assessment provide a fair and valid picture of Vanessa's situation and abilities?

Yes.  The ecological methods and procedures used in the course of this assessment are specifically intended to enhance the meaning of patterns seen in the data as well as reduce potential bias and discrimination inherent in the "interpretation" of the meaning of any single test score or combination of scores.  In general, we used the following steps in order to increase the validity of our findings: (a) testing, if any, was conducted in Vanessa’s native language (Spanish) with consideraton given toward her developing second language (English); (b) when using norm-referenced measures, we selected and use those with the most appropriate norms; (c) we selected and used tests that focused on assessing the specific constructs in question rather than those which provide only broad, general information, (d) we used less culturally and linguistically biased assessment methods (e.g., dynamic, curriculum based); (e) we adopted an ecological and systems approach to assessment (e.g., situation focused, intervention based, etc.); and (f) conclusions were based on multiple sources of information and not any single score or procedure.  


In this case, the area of most concern regarding bias involves the use of norm-referenced tests because, in fact, there are no standardized tests or assessment procedures available with norms that are adequately representative of Vanessa's linguistic background and cultural experiences.  As such, the validity of strict interpretations made on the basis of such test results can not be considered to be conclusive nor completely valid estimates of Vanessa's true functioning.  Therefore, valid interpretations of results from norm-referenced tests were achieved in this case through the collection and use of ecological information and information about how other children like Vanessa typically perform on such tests.  By using this knowledge and information, we were able to create an appropriate context in which to evaluate the meaning of such scores in a non-discriminatory manner.

Evaluating the Validity of the Previous Assessment
4.  Were Vanessa's difficulties due to cultural, environmental, economic disadvantage or other factors?

No.  We carefully examined many factors including, but not limited to, such things as school attendance, lack of school experience, cultural/linguistic difference, and environmental or economic disadvantage, but found no evidence to indicate that any one or combination of these things were primary causes of Vanessa's suspected learning difficulties.  Vanessa attends a school with an approximately 40% Hispanic population and has been observed to interact with other children, Hispanic and Anglo alike.  She has also been observed to speak both Spanish and English with other children and appears comfortable in either language but shows a distinct preference for Spanish.  She has been in a bilingual instructional program since entering Capri and receives good educational and economic support from her family.  Although she resides in a community which is predominantly Anglo, her neighborhood and the surrounding community contain a great deal of other families who express and share her family's cultural heritage.  Overall, none of these factors appear to be related to Vanessa's observed educational difficulties by themselves and provide ecological validity to support the conclusion that Vanessa's learning difficulties were not due to external factors.  

5.  Were any health or developmental factors found to be related to Vanessa's learning difficulties? 

No.  According to the information provided by Vanessa's mother, as well as the nurse's screening results, we know that Vanessa has vision and hearing which are within the normal limits for successful learning in school.  Vanessa does need corrective lenses, however, she wears them all the time.  There is no history of pregnancy complications and labor and delivery were normal.  Vanessa appears to have met her developmental milestones (walking, talking, toilet training, etc.) normally and without any delays.  In sum, there do appear to be any physical factors related to or sufficient enough to account for the educational problems which have been observed in this case. 

6. Was Vanessa's disability appropriately identified and documented by the previous assessment?

Yes and no.  Taken in context along with all of the other information we reviewed, the specific standardized test data available at that time did provide some evidence to conclude that Vanessa met the eligibility criteria under the law for Specific Learning Disability (SLD).  At that time she was identified as having an auditory sequencing deficit.  However, exactly how the discrepancy necessary for qualification was determined is unclear.  Careful review of the data suggests that perhaps only a single test or subtest was taken as an indication of this type of difficulty.  In any case, some specific auditory processing difficulties were recognized in the previous assessment, and the exact nature of the disability appears to have been identified as being due to sequencing errors.    

Evaluating the Effectiveness and Success of the Current IEP
7. Have special education services been beneficial and appropriate to Vanessa's learning needs?

Yes.  At the time of Vanessa's initial evaluation, she was deemed to have a level of need that could be met through a bilingual Resource Specialist Program (RSP) with primary language instruction in Spanish.  Accordingly, she began receiving individual and small group pull-out instruction approximately two to three times a week for 30-45 minutes each session either with a bilingual resource teacher or a bilingual instructional aide.  A review of IEP records indicates that the increased individualized assistance she has received has produced success and good progress.  A review of the effectiveness of her instruction revealed it to be satisfactory as was the appropriateness of the curriculum used.  Moreover, the school environment does not appear to have been a factor in blocking her receptiveness to learning.  In sum, Vanessa's placement in special education (RSP) and the services that she has received appear to have been appropriate, given the type of disability she was previously identified as having.

8. Is Vanessa making progress on her goals and objectives as specified on her IEP?

Yes.  Vanessa has made steady progress in virtually all of her goals and objectives in her IEP.  This finding is corroborated by a review of previous and current general and special education records, interviews with her special and general education teachers, work samples, and current achievement testing.  Vanessa's IEP contains a wide range of academic goals with particular emphasis in reading where and written language where she needed the most assistance.  The goals and objectives of the IEP appear to be well written and are seen to be culturally and linguistically appropriate.  It is clear that Vanessa has benefitted academically from the nature and design of the instructional goals and objectives that were created to help her.      

Assessing Vanessa's Disability and Current Educational Needs
9.  What is the current status of Vanessa's disability?

For the most part, previous assessment of Vanessa's intellectual and processing abilities was seen to be appropriate, adequate, and valid.  However, because there is some question about the nature of Vanessa's true disability, additional standardized testing was done to better evaluation this issue.  Overall, current assessment of Vanessa's mental abilities found them to fall entirely within the proficient range and her performance in every respect is commensurate with what would be expected from other children of her same age and grade.  Although she appears to be primarily a visual learner, there is really very little difference between any of her abilities.  Dynamic assessment revealed that Vanessa's learning potential is good and that she has the capacity to succeed and do well in school.  While some difficulties with auditory processing were observed, it is not seen to be an area of extreme difficulty for her, but may perhaps be a relative area of weakness.  An outline of Vanessa's cognitive abilities, relevant behavioral tendencies, and potential for learning are listed below. 

Highly Proficient - excellent functioning, always demonstrated, highly competent (cognitive strengths):
No scores were observed to be in this range

Proficient - good functioning, consistently demonstrated, established competency:
Visual-Perceptual Speed
- the speed with which simple, visually based tasks are completed

Mathematics (aptitude)

- estimated ability or capacity for learning to do math well in school


Oral Language 


- ability or capacity to develop or use oral language well in school 

Written Language (aptitude)
- estimated ability or capacity to develop or use written language well in school

Reading (aptitude)

- estimated ability or capacity for learning to read well in school

Reasoning 


- ability to use processes of logic, synthesis, analysis, problem solving, etc.

Visual-motor Integration

- ability to view objects and create accurate drawings of them using a pencil

Learning Potential

- how easily a child is able to learn new facts, concepts, or skills

Emergent - fair functioning, inconsistently demonstrated, developing competency:
No scores were observed to be in this range

Problematic - poor functioning, rarely demonstrated, minimal competency (cognitive weaknesses):
No scores were observed to be in this range

10.  To what extent is Vanessa's disability still affecting her academic success in the classroom?   

In general, Vanessa's academic skills are seen to range from proficient to problematic.  This indicates that, in some areas (basic readiness skills), Vanessa is not developing her skills at a rate that is normally expected of other children of her age and grade.  Vanessa displays proficient ability only in the area of reading, however, in her written language and mathematics skills are not nearly as well developed.  Vanessa's achievement in these areas is within the emergent range and is well below what would be expected of her given the level of her cognitive abilities.  Evidence of the difference between her potential and observed success in math and writing can also be seen in results from group achievement tests, work samples, interactive observations, informal assessment, interview and records review.  All of this data supports the notion that Vanessa continues have a great deal of difficulty in the classroom in these two areas.  The table below outlines Vanessa's current academic functioning.

Highly Proficient - excellent achievement, always successful, highly skilled (academic strengths):
No skills were observed to be in this range

Proficient - good achievement, consistent success, established skill:
Reading 


- overall academic achievement in reading, comprehension and basic skills

Emergent - fair achievement, inconsistent success, developing skill:
Written Language 

- the mechanics of writing, spelling, punctuation, formation of letters, words

Mathematics 


- overall academic achievement in math including calculation and reasoning

Problematic - poor achievement, rarely successful, minimal skill (academic weaknesses):
Readiness Skills

- overall academic achievement in pre-reading, pre-math, and pre-writing skills

11.  Is Vanessa's disability still evident through current observation of her academic-social functioning?

Yes.  Vanessa appears to be primarily a visual learner but her auditory and kinesthetic learning abilities are almost as well developed.  Vanessa's attitude and behavior are exemplary in the classroom, and she is seen to always demonstrate appropriate school behavior, such as sitting quietly, concentrating on the assigned task, paying attention, completing her work, etc.  For the most part, Vanessa put forth excellent effort at completing the majority of her tasks.  She did, however, display a tendency to withdraw somewhat from activities which she appeared to find difficult, especially those involving mathematics or written language.  She was more enthusiastic in activities involving reading but was not always highly engaged by them either.  Compared to other students in general education, the quality and level of Vanessa's written and math work does not quite match that observed in her peers.  Clearly, without the increased individual instruction received through special education, Vanessa would struggle greatly in these tasks and would find it very difficult to meet the expectations of general education.  

Considering Modifications to the Current Instructional Program
12.  Do these results suggest that Vanessa still needs and requires special education services?  

Yes.  Based on all of the findings uncovered during the course of this assessment, we believe that the IEP team can readily determine that Vanessa still needs and requires special education services in order to be successful in the classroom.  Her current placement in the Resource Specialist Program is seen as both necessary and appropriate.  There is no indication whatsoever from this assessment which would lead us to believe that any type of general education or curriculum modification, by itself, would prove effective in supporting Vanessa's observed educational difficulties.    


The global goal of special education is to support the education of individual students in the least restrictive environment with inclusion in general education to the greatest extent possible.  After carefully considering factors relevant to her success in general education, including both her academic (school achievement) and learning potential, we believe that Vanessa's current RSP placement offers her the most appropriate balance between the necessary level of educational support and her right to be educated alongside non-disabled peers.

13.  Given this information, what would you change or modify in Vanessa's current educational program?

Not very much.  Since Vanessa's Individualized Education Program appears to be appropriate and is  providing Vanessa with both the level of services she requires and the most appropriate placement in which to meet them, little needs to be modified at this time.  The following list of program and instructional modifications are presented as suggestions and starting points of discussion by the IEP team for increasing the effectiveness and focus of Vanessa's instruction.  Since development of the IEP is defined by law as a cooperative and collaborative effort, it is appropriate that all recommendations, suggestions and ideas for improving Vanessa's IEP be carefully considered and weighed by all members of the team.  Below are some ideas for intervention strategies that are submitted to the IEP team for discussion and consideration in the planning of Vanessa's educational program.

Program related modifications
· consider maintaining placement in current special education program (RSP)

· maintain native language instruction and ensure continued culturally and linguistically appropriate goals and objectives

· revise instructional goals and objectives with emphasis on development and support of mathematics and written language, in particular basic skills in these areas

· ensure that IEP goals and objectives focus on the development of both knowledge structures (content) as well as cognitive structures (functions)


Instructional related modifications
· allow for the production of work for task completion with less emphasis on written output or with alternative methods of assignment completion 

· begin the teaching of keyboard skills to facilitate the use of word processing programs to assist in the completion of written assignments
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