Sample Interpretive Statements for use with the Culture-Language Interpretive Matrix (C-LIM)

Listed below are some sample validity statements that provide a general framework for how results from analysis with the C-LIM may be worded and prepared for inclusion in an evaluation report. There are four statements that may apply to four different evaluation scenarios. Statement 1 may be used in cases conducted for the purpose of suspected learning disability and where use of the C-LIM has resulted in a clear declining pattern that merits declaration of the scores as being invalid due to the primary influence of cultural and linguistic variables on test performance. Statement 2 is also written for cases conducted for the purpose of evaluating suspected learning disability but where the results have been declared valid and the results point to limited difficulties such as a learning disability. The third and fourth statements are similar to the second and apply in cases where the results have been declared to be invalid but the manifest patterns are more consistent with  significant types of dysfunction including global cognitive impairment (Statement 3) and speech-language impairment (Statement 4). 
The statements in this Word file are Copyright © 2023, Samuel O. Ortiz but have been released in the public domain to assist practitioners in describing their findings and designed for use in report writing.  Therefore permission is granted to freely use and copy, in edited or un-edited form, any and all of the following statements to suit the user's needs as long as the purpose is educational and not for profit. In addition, it is not necessary to display any copyright statement and there is no need to provide any reference or citation the original source. These statements are offered only as guide and framework for crafting appropriate descriptive statements following analysis of the impact of cultural and linguistic factors on test performance. The statements can be easily personalized by changing the words, "the student" to the examinee's actual name. However, as no statement can apply specifically to all cases in all circumstances, users are cautioned to ensure that any necessary edits or modifications are utilized to ensure the accuracy of these statements as they may apply to any specific evaluation.
Statement 1. Evaluations of Suspected Learning Disability - Invalid Results

The following sample validity statement may be used in cases where a clear declining pattern is evident, that is, that there is a primary effect of culture and language thus results are NOT valid and there is no disability.
Simplified Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of test scores to ensure that they are true estimates of their ability and not the result of limited English proficiency. 

     
The student’s test data were entered into the Culture-Language Interpretive Matrix which permitted evaluation of the extent to which the scores were primarily affected by cultural or linguistic factors. A review of the pattern of test scores indicated that performance was consistent with what would be expected of other individuals with similar cultural and linguistic backgrounds. This means that the scores cannot be interpreted as fair estimates of the student’s abilities.

     
However, because the scores were compared to other individuals from research studies who were of average ability and who had not been identified as having a disability, it suggests that the student’s performance is also average (possibly higher) and that it is not likely that a learning disability is present in this case. This means that although the student is having difficulties in the classroom, the problems are most likely attributable to, and primarily the result of, the normal process of second language and acculturative knowledge acquisition.

Detailed Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and English language proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM). 

     A careful review of the student’s test data, as entered into the C-LIM, reveals an overall pattern of decline that is typical of and within the range that would be expected of other individuals with similar cultural and linguistic backgrounds. This overall, declining pattern of test performance suggests that test performance was likely due primarily to the influence of cultural and linguistic factors rather than lack of actual ability. Accordingly, the test results evaluated here are unlikely to be valid and do not provide a defensible basis to permit interpretation of the intended abilities that were the focus of the evaluation. However, given that the observed pattern and the magnitude of the scores are consistent with research-based performance that is typical of other non-disabled individuals with comparable linguistic development and educational experiences and who are of average ability or higher, it can be reasonably concluded that the student’s abilities are also at least within the average range of performance (or possibly higher) and strongly suggests that the test scores do not support the presence of a learning disability. Consequently, it is believed that the academic difficulties observed in classroom performance that prompted this evaluation are most likely attributable primarily to the normal process of second language and acculturative knowledge acquisition.         

     In summary, the observed pattern of the student's test results is consistent with performance that is typical of culturally and linguistically diverse individuals of similar backgrounds who are not disabled and possess average general ability or higher. Therefore, it can be reasonably concluded that the test data evaluated with the C-LIM are likely to be invalid due to the presence of overarching cultural and linguistic influences and suggest that the student’s test performance cannot be used to support the presence of any type of learning disability.











Statement 2. Evaluations of Suspected Learning Disability - Valid Results 
The following sample validity statement may be used in cases where a clear declining pattern is NOT evident, that is, there is no primary effect of culture and language thus the results ARE valid and there may be a disability.
Simplified Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of test scores to ensure that they are true estimates of their ability and not the result of limited English proficiency. 

     
The student’s test data were entered into the Culture-Language Interpretive Matrix which permitted evaluation of the extent to which the scores were primarily affected by cultural or linguistic factors. A review of the pattern of test scores indicated that performance was not consistent with what would be expected of other individuals with similar cultural and linguistic backgrounds. This means that the scores may be interpreted as fair estimates of the student’s abilities, with the exception of language which can only be determined to be an area of strength or weakness via comparison to other English learners which was accomplished by further use of the C-LIM.

Detailed Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and English proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM).      

     A careful review of the student’s test data, as entered into the C-LIM, revealed either no overall pattern of decline or a partial pattern of decline combined with performance in one or more area that was below the range that would be expected of other individuals with similar cultural and linguistic backgrounds. This pattern of test performance suggests that cultural and linguistic factors were either minimal (no evident decline) or contributory (some decline) influences on the measured test performance but cannot account for the entirety of the results. Accordingly, the test results were not considered to be due primarily to the influence of cultural and linguistic factors but still required additional information to fully establish their validity. Evidence to further support the validity of the obtained results was provided by converging sources of information including results from native language evaluation, progress-monitoring data, qualitative analysis, and authentic assessment methods. In addition, other extraneous factors that might account for the observed pattern (for example, lack of motivation, fatigue, incorrect administration/scoring, emotional/behavioral problems) were also evaluated and excluded. Taken together, the reported test results were deemed likely to be valid, interpretable, and to be reliable estimates of the student’s actual ability or knowledge. However, equitable interpretation of Gc (cultural knowledge and language development), required comparison relative to other English learners with comparable linguistic development and educational experiences which was accomplished via examination of the magnitude of the high culture/high language cell in the C-LIM and whether it was within the selected range of difference or via use of a test with norms specific for English learners and controlled for age and amount of English exposure (e.g., Ortiz PVAT). Consequently, the academic difficulties observed in classroom performance, and which prompted this evaluation are not likely attributable primarily to the process of normal second language and acculturative knowledge acquisition.          

     In summary, the observed pattern of the student’s test results is not consistent with performance that is typical of culturally and linguistically diverse individuals of similar backgrounds who are not disabled and possess average general ability or higher. Therefore, it can be reasonably concluded that the test data evaluated with the C-LIM are likely to be valid which permits defensible interpretation. Furthermore, when supported by additional converging data, deficits in the student’s test performance can be used to support the validity and presence of a learning disability. ((*Note: a description of the data that support the presence of LD should follow here at this point in the report.)
Statement 3. Evaluation of Global Cognitive Impairment - Valid Results

The following sample validity statement may be used in cases where although a declining pattern may be evident suggesting a primary influence of cultural and linguistic factors, the overall magnitude of the scores are well below the expected range and appear uniformly depressed.
Simplified Statement:

Because the student is not a native English speaker, it is necessary to establish the validity of test scores to ensure that they are true estimates of their ability and not the result of limited English proficiency. 

     
The student’s test data were entered into the Culture-Language Interpretive Matrix which permitted evaluation of the extent to which the scores were primarily affected by cultural or linguistic factors. A review of the pattern of test scores indicated that performance was not consistent with what would be expected of other individuals with similar cultural and linguistic backgrounds. This means that the scores may be interpreted as fair estimates of the student’s abilities, with the exception of language which can only be determined to be an area of strength or weakness via comparison to other English learners which was accomplished by further use of the C-LIM.  In this case, the student's scores were much lower than what would be expected and suggest a broader and more general effect on learning that, if supported by additional data, may suggest the presence of some type of global impairment in cognitive and intellectual functioning.
Detailed Statement:

        Because the student is not a native English speaker, it is necessary to establish the validity of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and English language proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM).

     A careful review of the student’s test data, as entered into the C-LIM, revealed an overall pattern of decline of decline, however, performance in all or nearly all areas was significantly below the range that would typically be expected of other individuals with similar cultural and linguistic backgrounds who possess generally average cognitive ability. This particular pattern suggests the presence of a broad, pervasive influence that, in addition to the cultural and linguistic factors, is primarily responsible for lowering overall performance more or less uniformly across the entire range of functioning. Therefore, although cultural and linguistic factors remain contributory influences on measured test performance, they cannot account for the entirety of the results. Accordingly, the test results were not considered to be due primarily to the influence of cultural and linguistic factors but still required additional information to fully establish their validity. Evidence to further support the validity of the obtained results was provided by converging sources of information including results from native language evaluation, progress-monitoring data, qualitative analysis, authentic assessment methods, and in this case, specific evaluation of adaptive behavior and developmental milestones. In addition, other extraneous factors that might account for the observed pattern (for example, lack of motivation, fatigue, incorrect administration/scoring, emotional/behavioral problems) were also evaluated and excluded. Taken together, the reported test results were deemed likely to be valid, interpretable, and to be reliable estimates of the student’s actual ability or knowledge. However, equitable interpretation of Gc (cultural knowledge and language development), required comparison relative to other English learners with comparable linguistic development and educational experiences which was accomplished via examination of the magnitude of the high culture/high language cell in the C-LIM and whether it was within the selected range of difference or via use of a test with norms specific for English learners and controlled for age and amount of English exposure (e.g., Ortiz PVAT). Consequently, it is believed that the academic difficulties observed in classroom performance, and which prompted this evaluation are not likely attributable primarily to the normal process of second language and acculturative knowledge acquisition.     

     In summary, the observed pattern of the student's test results is not consistent with performance that is typical of culturally and linguistically diverse individuals who are not disabled and possess average general ability or higher. Although the overall pattern of results in this case does decline, the magnitude of the scores is much lower than what would be expected and appears to indicate the presence of another large general influence. Therefore, it can be reasonably concluded that the test data evaluated with the C-LIM are likely to be valid, are supported by additional converging data, and suggest that the student's test performance can be used to support the presence of some type of global impairment in cognitive and intellectual functioning.  ((*Note: a typical description of the data that support the presence of a global cognitive deficit or MR should follow here at this point in the report.)
Statement 4. Evaluation of Speech-Language Impairment - Valid Results

The following sample validity statement may be used in cases where although a declining pattern is evident, the rate and severity of the decline is significantly more rapid and steeper than the expected range and cannot be attributed to cultural and linguistic factors only.
Simplified Statement:
Because the student is not a native English speaker, it is necessary to establish the validity of test scores to ensure that they are true estimates of their ability and not the result of limited English proficiency. 

The student’s test data were entered into the Culture-Language Interpretive Matrix which permitted evaluation of the extent to which the scores were primarily affected by cultural or linguistic factors. A review of the pattern of test scores indicated that performance was not consistent with what would be expected of other individuals with similar cultural and linguistic backgrounds. This means that the scores may be interpreted as fair estimates of the student’s abilities, with the exception of language which can only be determined to be an area of strength or weakness via comparison to other English learners which was accomplished by further use of the C-LIM.  In this case, the student's scores were progressively lower than what would be expected as the tests measured more and more language ability. This suggests a more specific and language-related effect on learning that, if supported by additional data, may suggest the presence of some type of speech-language impairment.

Detailed Statement:

        Because the student is not a native English speaker, it is necessary to establish the validity of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and English language proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM).

     A careful review of the student’s test data, as entered into the C-LIM, revealed an overall pattern of decline of decline, however, the rate of decline was more rapid, and performance was below the range that would typically be expected of other individuals with similar cultural and linguistic backgrounds but only in the most linguistically demanding areas. This particular pattern suggests the presence of an additional factor, most likely related to language skills and development that is primarily responsible for lowering performance on these tasks to a degree that cannot be accounted for or attributed solely to language or cultural differences. Therefore, although cultural and linguistic factors remain contributory influences on measured test performance, they cannot account for the entirety of the results. Accordingly, the test results were not considered to be due primarily to the influence of cultural and linguistic factors but still required additional information to fully establish their validity. Evidence to further support the validity of the obtained results was provided by converging sources of information including results from native language evaluation, progress-monitoring data, qualitative analysis, authentic assessment methods, and in this case, specific evaluation of speech-language functioning. In addition, other extraneous factors that might account for the observed pattern (for example, lack of motivation, fatigue, incorrect administration/scoring, emotional/behavioral problems) were also evaluated and excluded. Taken together, the reported test results were deemed likely to be valid, interpretable, and to be reliable estimates of the student’s actual ability or knowledge. However, equitable interpretation of Gc (cultural knowledge and language development), required comparison relative to other English learners with comparable linguistic development and educational experiences which was accomplished via examination of the magnitude of the high culture/high language cell in the C-LIM and whether it was within the selected range of difference or via use of a test with norms specific for English learners and controlled for age and amount of English exposure (e.g., Ortiz PVAT). Consequently, it is believed that the academic difficulties observed in classroom performance, and which prompted this evaluation are not likely attributable primarily to the normal process of second language and acculturative knowledge acquisition.

     In summary, the observed pattern of the student's test results is not consistent with performance that is typical of culturally and linguistically diverse individuals who are not disabled and possess average general ability or higher. Although the overall pattern of results in this case does decline, the magnitude of the scores on the most language-related tasks, are lower than what would be expected and appear to indicate the presence of another large but specific influence related to language functioning. Therefore, it can be reasonably concluded that the test data evaluated with the C-LIM are likely to be valid, are supported by additional converging data, and that the student's test performance can be used to support the presence of impairment in speech-language functioning. ((*Note: a description of the data that support the presence of a speech-language disorder/language-based LD should follow here at this point in the report.)
Make sure to substitute the name of the student who is being evaluated in place of where I have written "the student's" to make the report more personalized. Also, if you use the statement above pertaining to LD/ID/SLI, where the results are deemed valid, you should then proceed to using the XBA DMIA and provide an analysis and interpretation of those results as they might pertain to the presence of a learning disability just as you would for any other student (with the noted exception of Gc).
