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Reason and Purpose of Assessment


Carlos was referred for evaluation by his father, Mr. Cabrera, who expressed concern regarding his son’s cognitive and personality function. Currently identified as a student with Speech and Language Impairments, Carlos has received services and accommodations that have attempted to improve his potential for academic success. However, Carlos is still facing difficulties in the classroom, specifically in the area of reading in which, according to his teacher, he is performing at the 5th grade level. Therefore, this assessment was conducted specifically to evaluate the nature of Carlos’s apparent learning problems and determine whether they may be due to some type of disability. Results from this assessment are to be used to guide the decision making process in developing recommendations and intervention strategies, as may be necessary and appropriate in this case, regardless of the reason or cause of Carlos’s apparent difficulties. 

Description of Procedures


This assessment was conducted in a systematic manner by first collecting information from multiple sources such as a review of records, actual work samples, general health screening results, and informal testing.  Interviews with Carlos and Carlos’ parents, Mr. and Mrs. Cabrera were conducted on March 27th. This information helped in finding out whether there are any environmental or experiential factors present which could be the cause of the reported difficulties. Because there is some concern with schoolwork, additional procedures, as appropriate, were also employed in efforts to evaluate 

Carlos’ ability to learn and benefit from instruction. These methods included formal testing, such as scales, questionnaires or standardized tests and batteries including the Kaufman Test of Educational Achievement- Second Edition, the Kaufman Assessment Battery for Children- Second Edition, and the Woodcock Johnson Test of Cognitive Abilities- Third Edition administered on April 11th and April 16th. These batteries were given in order to generate additional information with which to assess the specific nature of any problems that Carlos may possess. In addition, Carlos completed the 16PF Adolescent Personality Questionnaire (APQ) on April 23rd. This test was given in order to generate additional information, which would help in assessing Carlos’ personality functioning. Behavioral observations were also noted during formal testing and interviewing. Overall, this process helps generate specific and relevant information while avoiding needless, invasive, and redundant testing.
Statement of Validity of Assessment Results


The ecological methods and procedures used in the course of this assessment are specifically intended to enhance the meaning of patterns seen in the data as well as reduce potential bias and discrimination inherent in the “interpretation” of the meaning of any single test score or combination of scores.  In general, the following steps were used in order to increase the validity of the findings:(a) testing was conducted in English with consideration regarding any exposure or experience with a second language; (b) when using norm-referenced measures, those with the most appropriate norms were selected; (c) tests that focus on assessing the specific constructs in question were utilized rather than those which provide only broad general information; (d) whenever possible less culturally and linguistically biased assessment methods were used (e.g., informal); (e) results were interpreted within the context of Maria’s unique cultural and linguistic background; and (f) conclusions were based on multiple sources of information and not any single score or procedure.


 In Carlos’ case, the area of most concern with respect to bias involves the use of standardized, norm-referenced tests because there is concern as to whether such tests or assessment tools have norms that are adequately representative of Carlos’ linguistic background and cultural experience.  As such, the validity of interpretations made on the basis of such test results may be questionable and the obtained scores may not be reliable estimates of Carlos’ actual or true functioning. To evaluate the validity of the obtained test results and enhance the validity of interpretations offered in this report, three specific approaches were utilized: (1) information about how other children like Carlos typically perform on such tests was collected and used as one basis for comparison of performance; (2) it was determined to what extent Carlos’ unique cultural and linguistic background and experiences differed from those of the individuals in the norm sample [moderately different]; and (3) the Culture-Language Interpretive Matrix (C-LIM) was used to evaluate the impact of cultural and linguistic variables on specific test performance. In this manner, the conclusions and opinions offered regarding Carlos’ functioning and described in this report are believed to be as valid and as nondiscriminatory as possible.   

Evaluation of Experiential Factors


Careful examination of such things as cultural/linguistic differences, environmental or economic disadvantages, level of acculturation, and educational experiences, indicates that Carlos’ reported difficulties can be at least partially attributed to some extent to one or more of these factors. In particular, from birth to age 2, Carlos lived with his mother and during this time, Mrs. Cabrera only spoke to Carlos in Spanish. Therefore, it can be assumed that Carlos’ speech and language development is at least somewhat different from his native English-speaking peers. In addition, Carlos has been identified as student with Speech or Language Impairment as a result of lead exposure. Because of this, he has attended a private preschool for students with Speech and Language Impairments and currently has an Individualized Education Plan (IEP) that provides special serviced and accommodations that differ from mainstream education. These services include speech, counseling, and occupational therapy as well as accommodations for state and local assessments such as extended time, location with minimal distractions, and directions read and reread aloud. Furthermore, since 2012, Carlos has attended an enrichment program during the summer at La Guardia Community College for English and Math. This program has improved his academic performance as his grades in these subjects have improved. This information suggests that Carlos’ educational experiences have differed from his peers and may provide some explanation for his academic or personality functioning.

In addition to concerns relating to Carlos’ academic functioning, Mrs. Cabrera expressed a concern for the lack social interactions that Carlos has. Carlos reported that he has few relationships with peers outside of the classroom. He described himself as someone who keeps to himself and expressed a preference for time spent alone. According to Carlos, he spends his time outside of school working on schoolwork and spending time with his parents. Carlos described an inflexibility and preference for schedules, which include the times of every class during a typical school day, and the regular routine he followed on the weekends. He explained that he does not feel comfortable breaking away from his routine or daily schedule and feels activities and events should be planned ahead of time. Carlos reported that at times his inflexibility has interfered with his social interactions as he is unwilling to engage with classmates if it is not planned ahead of time. Similarly, Mrs. Cabrera reported that when there is break in Carlos’ schedule he has a difficult time adjusting and will often make attempts to continue to follow the original routine. Mrs. Cabrera feels that although Carlos’ is easy to get along with, his strong affinity for maintaining order in his daily routine has influenced his ability to make meaningful friendships with his peers.
Evaluation of Health and Developmental Factors


According to information provided by Mrs. Cabrera, we know that Carlos tested positive for lead exposure when he was 1 year and 6 months old. Mrs. Cabrera explained that while residing in city provided housing, the NYC department of Health found that the apartment they were living in was transmitting lead poisoning to the residents. At this time, Mrs. Cabrera and Carlos moved into an apartment with Mr. Cabrera where they current reside. Mrs. Cabrera reported Carlos received treatment for the lead poisoning and is currently lead-free. 

Although currently lead-free, Carlos has been identified a student with Speech and Language Impairment as a result of the lead exposure. Exposure to lead at such an early age can have permanent impacts on Carlos’ functioning, specifically in the area of learning. Children who have been exposed to lead typically have low IQ scores and often have learning and behavior disorders. Lead is known to effect performance based processing such as auditory, visual, and language processing. Similarly, there is a link between lead exposure and attention deficits, impulsivity, and low concentration. Furthermore, lead exposure could cause permanent learning difficulties in the areas of reading, reasoning, and memory ability.
A review of the medical exams after the exposure to lead found that Carlos has no other developmental delays. Likewise, Mrs. Cabrera noted that Carlos met all other developmental milestones normally and without any delays (e.g., walking, running, toileting). According to medical records, Carlos was prescribed classes at age 6, which he continues to wear on a daily basis. In addition, Carlos passed the school hearing exams and no other medical conditions have been identified that may potentially influence Carlos’ academic and personality functioning
Observation of Current Behavior and Performance

During formal testing, Carlos was cooperative and attentive. He was able to follow directions and rules of assessment and asked appropriate questions when further explanation was needed. When Carlos was not given a time limit to complete a task, he would continue his attempt to solve the problem despite struggling for an extended period of time. The examiner had to remind Carlos often that it was okay if he was unsure of the answer. While working on problems, Carlos would take long, loud, deep breaths and pause to vigorously rub his face. In addition, Carlos’s eye contact with the examiner was inconsistent. Although Carlos seemed frustrated, he continued to pay attention, remain on task, and answer questions throughout testing. 

In the interview, Carlos was hesitant to shake the interviewers hand and failed to make eye contact. When the interviewer attempted to establish rapport, Carlos was simple, short, restricted, and ritualistic in his responses. For example, when asked, “How was school?” Carlos would answer, “good, nothing bad happened so it was good”. Similarly, Carlos often failed to answer questions that the interviewer asked, and instead responded with whatever he felt like speaking about. Carlos’ answers to questions related to social interactions and interests were tangential and lacked detail. Furthermore, he demonstrated inflexibility in his schedule and routine as he refused to schedule meetings for Saturday because he did not want to reschedule his weekend routine.
Classification of Cognitive and Academic Test Scores

The results obtained from evaluation of Carlos’s academic and cognitive abilities using standardized, norm-referenced tests were interpreted using a classification system that describes his performance in a functional manner. This type of classification is used to highlight Carlos’s current levels of performance and identify areas of instructional need and intervention. The classification categories are as follows:
Category—Description 




   
Standard Score           Percentile Rank

Highly Proficient—excellent functioning, needs very little help

111 or higher

76th or higher

Proficient—consistent functioning, occasionally needs help

90 to 110

25th to 75th 

Emergent—inconsistent functioning, often needs help 

80 to 89


9th to 24th 

Problematic—difficulty in functioning, always needs help 

79 or less

8th or less

Evaluation of Academic Achievement

Carlos’ academic performance was assessed using the Kaufman Test of Educational Achievement –Second Edition (KTEA II). Overall, Carlos demonstrated strong math and written language skills. Carlos was proficient in his ability to identify and apply math concepts in order to solve computation items. Similarly, Carlos performed well on tasks that required him to express ideas in writing and accurately spell words. 

A review of Carlos’ oral language skills indicates that Carlos’ performance varies depending on the nature of the task. His performance on listen tasks was proficient while his performance on tasks assessing oral expression were much lower.  These results suggest that Carlos does not struggle to listen and understand speech but his ability to communicate his thoughts clearly is much weaker. His performance indicates that he has a general understanding of the definition of words and the concepts that underlie them but when he needs to apply his understanding of words to express himself, he struggles. Similarly, Carlos has a weak awareness of the formal rules of grammar and morphology of words in speech making it difficult for him to communicate orally. 

Carlos’ overall reading skills are below average compared to his same grade peers. He struggled to recognize and pronounce words presented visually. Similarly, he struggled to demonstrate comprehension by reading passages and answering literal and inferential questions. Most notably, Carlos’ performance on speeded and timed tasks was weak. For example, on a task that required him to read isolated words as quickly as possible for 1 minute, Carlos was able to read very few words and took an extended amount of time to sound out each word. Even words that should be automatic for a student in 9th grade to recognize and pronounce cause difficulty for Carlos. Furthermore, when asked to say as many words as possible that belong to a sematic category or have a specific beginning sound, Carlos struggled. He was unable to list many words and spent an extended amount of time thinking of words before saying them. 
A table of scores and a graph that summarizes and compares these results against the performance of other children of the same age or grade is attached at the end of this report for review.
Evaluation of Cognitive Processes and Intellectual Functioning
In order to obtain a complete understanding of Carlos’ cognitive ability, a compilation of tests were used including the Kaufman Assessment Battery for Children- Second Edition and the Woodcock Johnson Test of Cognitive Abilities- Third Edition. The total results from these tests provide the broadest range of abilities pertaining to the referral concerns, particularly the possibility of a learning disorder. An evaluation of Carlos’ performance across domains is necessary to determine if Carlos’ overall cognitive functioning is normal and to identify the specific cognitive abilities that are low. 

Because Carlos is not a native English speaker, it is necessary to establish the validity of the results obtained from testing to ensure that they are accurate estimates of ability or knowledge and not the manifestation of cultural or linguistic differences. To this end, a systematic evaluation of the possible effects of a relative lack of opportunity for the acquisition of acculturative knowledge and English proficiency was carried out via use of the Culture-Language Interpretive Matrix (C-LIM).
 A careful review of Carlos’ test data, as entered into the C-LIM, revealed either no overall pattern of decline or a partial pattern of decline combined with performance in one or more area that was below the range that would be expected of other individuals with similar cultural and linguistic backgrounds. This pattern of test performance suggests that cultural and linguistic factors were either minimal (no evident decline) or contributory (some decline) influences on the measured test performance but cannot account for the entirety of the results. Accordingly, the test results were not considered to be due primarily to the influence of cultural and linguistic factors but still required additional information to fully establish their validity. Evidence to further support the validity of the obtained results was provided by converging sources of information including results from native language evaluation, progress-monitoring data, qualitative analysis, and authentic assessment methods. In addition, other extraneous factors that might account for the observed pattern (for example, lack of motivation, fatigue, incorrect administration/scoring, emotional/behavioral problems) were also evaluated and excluded. Taken together, the reported test results were deemed likely to be valid, interpretable, and to be reliable estimates of Carlos’ actual ability or knowledge. However, equitable interpretation of Gc (cultural knowledge and language development), required comparison relative to other English learners with comparable linguistic development and educational experiences which was accomplished via examination of the magnitude of the high culture/high language cell in the C-LIM and whether it was within the selected range of difference. Consequently, the academic difficulties observed in classroom performance and which prompted this evaluation are not likely attributable to the process of normal second language and acculturative knowledge acquisition.
In summary, the observed pattern of Carlos' test results is not consistent with performance that is typical of non-disabled, culturally and linguistically diverse individuals who are of average ability or higher. Therefore, it can be reasonably concluded that the test data evaluated with the C-LIM are likely to be valid which permits defensible interpretation. Furthermore, when supported by additional converging data, deficits in Carlos’ test performance can be used to support the validity and presence of a learning disability or other cognitive-based disorder.
Carlos’ performance in the areas of visual processing, auditory processing, and fluid reasoning is in the proficient range. On tasks that keyed into Carlos’ ability to make use of simulated mental imagery to solve problems, Carlos demonstrated strong skills. Similarly, Carlos was able to process and discriminate speech sounds presented under distorted conditions. In addition, Carlos exhibited a strong ability to reason, form concepts, and solve problems using unfamiliar information or novel procedures. There are no concerns in these areas as Carlos’ cognitive functioning is within the expected range for a student of his age.

The difference between the scores that reflect Carlos’ short-term memory abilities is statistically significant. This indicates that broad interpretations of Carlos’ functioning in this area cannot be made. However, when looking at the nature of the task and Carlos’ performance, it seems that when tasks required oral responses such as repeating numbers in order Carlos struggled. In comparison, Carlos’ performance was much better when he was required to respond by pointing to the correct object. This means that Carlos’ ability to perform tasks may suffer when asked to respond verbally compared to responding nonverbally. 

In the area of processing speed, Carlos’ ability to perform simple, repetitive cognitive tasks quickly and fluently is weak. On tasks that assessed the speed at which visual stimuli can be compared for similarities of differences, Carlos struggled. When attempting to discriminate between the visual symbols, Carlos was slow and was unable to complete the majority of the items. He was deliberate in the way he compared the stimuli and often rapidly looked from one stimulus to the other. Similarly, Carlos’ ability to make correct conceptual decisions quickly was weak. Carlos’ reaction time was slow as his responses were delayed and seemed to require extended processing. Because this ability is an important predictor of skill performance on tasks that the student already knows how to do, these results may provide some explanation for Carlos’ difficulties in the area of reading. The tasks that assess Carlos’ processing speed resemble the rapid processing demands required for reading. Carlos’ weakness in his ability to make automatic and rapid comparisons of semantic content means that he requires extra time to decipher words, especially words that look similar. For example, words like “from” and “for” may be difficult for Carlos. Although he knows and understands the difference between these words, he is unable to make a quick discrimination and he may often mix up these types of words. 


 Carlos’ long-term storage and retrieval abilities are also a significant weakness. His performance on a task that measures his ability to learn, store, and retrieve a series of pictographic representations of words was in the emergent range. Carlos struggled to learn and retrieve the associations between the picture representations and the words. Furthermore, Carlos’ ability to fluently retrieve information from stored knowledge is in the problematic range. For example, when asked to state as many items as he can of types of animals, Carlos recalled very few and took extended pauses in between each item he named. Carlos’ deficit in his long-term storage and retrieval abilities are related to the observed academic difficulties. Carlos struggles to fluently retrieve information that he has already learned. This relates to the slow pace in which Carlos works because it is difficult for him to recall things quickly. 

Overall, Carlos’ deficits in the areas of processing speed and long-term storage and retrieval relate to and may provide explanation for the observed and reported academic difficulties in reading. The ability to learn, store, and retrieve new information by making associations between unrelated concepts is an integral part of reading comprehension. Carlos struggles to make and store connections while he reads which causes him to comprehend less than his peers. In addition, Carlos is unable to quickly recall information that he has already learned making reading even more difficult. Reading also requires the ability to automatically recognize and discriminate words and their meanings. Because Carlos’ visual processing abilities are weak, Carlos takes a long time to process visual information such as words. The evidence obtained from Carlos’ cognitive functioning are consistent with the results from Carlos’ academic performance in which he showed significant weaknesses with timed and speeded tasks. This suggests that skills that require fluent, automatic, and quick processing, such as reading, are something that Carlos struggles with because his functioning is below that expected for a student of his age and grade.

A table of scores and a graph that summarizes and compares these results against the performance of other children of the same age or grade is attached at the end of this report for review.
Classification of Personality Test Scores

Categories-Descriptions
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Very High- extreme excess of domain
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Low Average
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Very Low- extreme lack of domain
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Evaluation of Personality Functioning
Aspects of Carlos’ personality and emotional functioning were formally assessed using behavioral rating scales (16PF APQ), observations, and interview. Carlos’ pattern of responses suggest a high endorsement of central responses. However, considered in the context of the entire evaluation and combined with other validity scales, this data does not exclusively signify an invalid assessment. During the course of this assessment procedures were followed to ensure validity, including administering the rating scale in a quiet place and ensuring that Carlos understood the nature and content of the rating scale. In addition, Carlos reported that his responses to the items of the rating scale were honest and accurate. Therefore, all data presented in this report are assumed to be a valid representation of Carlos at this time. 


 Based on these measures and according to his own reports, Carlos seems to be well adjusted in some areas but demonstrates concern in others. A review of all the data gathered in this assessment, suggest that there are no concerns in Carlos’ functioning in the following areas: anxiety, tough-mindedness, warmth, reasoning, emotional stability, sensitivity, vigilance, abstractedness, apprehension, openness to change, and tension. In these areas Carlos’ functioning is in the average range that is expected for a boy of his age. These results suggest that Carlos’ reported difficulties are not due to dysfunction in these areas. 


In opposition, Carlos’ functioning in terms of extraversion is at the very low end suggesting he is more introverted than others (Extroversion, STEN= 1). These results indicate that Carlos has low motivation to be with others and does not seek out social situations. Similarly, the results show that Carlos reported low levels of liveliness suggesting that he has a tendency to be serious, restrained, and careful. These scores are also consistent with Carlos’ low functioning in the area of social boldness. According to these results, Carlos tends to be shy, timid, and sensitive to social threats. In addition, results from the assessment indicate high levels of private-ness. This means that compared to others, Carlos is more private and discrete. Carlos’ low scores on the extraversion scale are also consistent with the high results on a measure of self-reliance. These results demonstrate an inclination for Carlos to be individualistic, self-reliant, and solitary. 

The data gathered from assessment are consistent with the observations of Carlos’ functioning. According to Carlos, he has few friends in school. He feels he struggles to maintain social relationships outside of school because he does not want to seek them out via phone call. He expressed a preference for text messaging over talking on the phone because there is less social pressure. Similarly, Carlos was hesitant to shake the interviewers hand and often avoided eye contact. These observations are consistent with the results from assessment as they suggest a lack of social boldness and discomfort in social situations. In addition, the style in which Carlos engaged with the interviewer seemed ritualistic and short. He did not elaborate on topics when asked to and often kept his responses brief and simple. Carlos’ behavior during interviewing relates to his tendency to be more restrained, serious, and timid. 

Carlos’ results on a scale of independence suggest that he is more accommodating and agreeable compared to others (Independence, STEN=2). The results indicate that Carlos is cooperative, trusting, and easy to get along with. This is consistent with Carlos’ low functioning on a scale measuring dominance, which means that he not assertive but rather avoids conflict and is more deferential. Similarly, these results relate to Carlos’ low social boldness and his tendency to be shy and timid in social situations. These results are consistent with Carlos’ observed behavior within testing and interviewing. Carlos was cooperative throughout formal testing and remained engaged. Although the tasks were frustrating at times, Carlos continued to work and did not verbally and physically retaliate. Similarly, there results are consistent with Mrs. Cabrera description of Carlos as someone who is easy to get along with.

The pattern of responses that Carlos reported is consistent with a tendency to be self-controlled and obedient (Self-control, STEN=8.2). The evidence from the assessment further indicates that Carlos’ functioning in the area organization, self-discipline, and perfectionism is high (Perfectionism, STEN=8). These results are consistent with the results from a measure of rule consciousness in which Carlos’ functioning is very high. This means that Carlos is less impulsive and is very attentive to rules. These results are consistent with Carlos’ behavior during formal testing as he asked questions to ensure his understanding of the rules and made efforts to follow these rules. 

According to information reported by Carlos during the interview, Carlos has a strong desire to maintain schedules and routines. This information is consistent with the assessment results indicating Carlos’ high functioning in the area of rule consciousness, perfectionism, and self-control. Carlos discussed his school class schedule and his personal weekend routine in detail with the examiner. He also showed the examiner the small piece of paper that has his class schedule that he keeps in his wallet. As Carlos reviewed this information it became clear how rigid and imperative his schedule is. His need to maintain order has at times interfered with his social relationships. Carlos described an incident in which a friend tried to visit Carlos’ house without planning. According to Carlos, this was really bothersome and he refused to let the classmate in and made them leave. Similarly, the inflexibility Carlos showed when attempting to arrange an appointment for interviewing and testing on a Saturday is consistent with his high need for order and desire to follow the rules. Although Carlos’ functioning in the area of independence suggests that he is accommodating and agreeable, the data from this assessment along with information gathered from Carlos suggest that his daily schedule and routines are not something he is willing to compromise. 

A table of scores and a graph that summarizes and compares these results against the performance of other children of the same age or grade is attached at the end of this report for review.
Opinions and Impressions

The basic question addressed by this evaluation is whether a disability exists that can account for the reported or observed problems. Identification of a disability involves two main components: 1) verifying the presence of a psychological or physical deficiency; and 2) evidence of substantial impairment in activities of daily life functioning, such as learning.
The difference between Carlos’ estimate of intact cognitive abilities and the score representing the area of specific cognitive weakness is statistically significant. This finding means that there is likely a true or real difference between the estimate of overall cognitive strengths and the identified area of specific cognitive weakness for Carlos. In addition there is an unusually large difference between actual performance in the specific cognitive area and expected performance, as predicted by overall cognitive strengths. In fact, the size of the difference between the individual’s actual and predicted performance in the specific cognitive area occurs very infrequently. Therefore, the results suggest that Carlos’ pattern of strengths and weaknesses consists of a domain-specific cognitive weakness, an inclusionary criterion for Specific Learning Disability. 

Similarly, the difference between Carlos’ estimate of intact cognitive abilities and the score representing the area of specific academic weakness is statistically significant. The results of these analyses suggest that Carlos’ pattern of strengths and weaknesses is marked by unexpected underachievement, which is also an inclusionary criterion for Specific Learning Disability.


Despite the presence of weakness in long-term memory and retrieval, Carlos displays average or better functioning in cognitive ability domains considered important for acquiring the academic skills typical of his grade level. Carlos’ overall cognitive ability is average and, therefore, ought to enable learning and achievement, especially when specific cognitive weaknesses are minimized through compensatory efforts, accommodations, and the like.

The scores representing the areas of specific cognitive and academic weakness are below average and are indicative of normative deficits. These scores provide evidence of a below average aptitude-achievement consistency and support an overall Specific Learning Disability pattern of strengths and weaknesses. Within the context of Carlos’ unique experiential background, the patterns seen across all the data collected during this assessment suggests that Carlos does have a learning disability, specifically in the area of reading. The majority of the information collected during the course of this assessment appears to suggest that Carlos’ academic difficulties may be caused by deficits in his cognitive functioning. In particular, Carlos’ long-term storage and retrieval abilities are consistent with the observed difficulties in reading. A review of Carlos’ academic records and interviews with his teachers and parents, support these findings, as they do not suggest any alternative cause for the observed difficulty.


In terms of Carlos’ personality functioning, it seems clear that his current socioemotional difficulties are primarily the result of a tendency to introvert and his need to maintain strict order, specifically in his daily routine. Carlos’ inflexibility and need for perfection may also relate to and explain his difficulties within the classroom. It seems that Carlos tends to ruminate and become fixated on items that cause him difficulty. This further interferes with ability to work quickly and causes him to fall behind in his classwork compared to his peers. 
Recommendations

Based on the findings and conclusions of this evaluation, it is clear, that modifications to Carlos’ classroom instruction are necessary in order to improve his academic success and provide an opportunity for better learning in school. Below are some suggestions for discussion and consideration in the planning of an appropriate educational program for Carlos:
· Organizational strategies such mnemonics and sequence of events charts are recommended to ensure that Carlos makes associations between learned concepts.

· When possible provide illustrations or visualizations of content to help Carlos comprehend the content.

· The use of interventions and accommodations that focus on helping Carlos recall previously learned information is recommended. 

· Rehearsal and overlearning strategies are recommended to spotlight Carlos’ attention on key concepts and aid in his ability to store and retrieve information. 

· Instruction for Carlos should be made as comprehensible as possible, including the use of manipulative whenever possible, and language that is appropriate to his developmental level, not his age/grade.

· To increase fluency, it is recommended that Carlos competes against himself and works towards improving his speed each week.
· It is recommended that speed drills and repetition be used to build Carlos’ cognitive speed.
· When necessary, the use of technology and/or extended time are recommended to help Carlos’ perform tasks.

· Individual and group counseling are recommended that focus on social skills training to enhance Carlos’ peer relations.

Respectfully submitted,

_________________________     



_________


Yura Skulsyk

  


Date

School Psychology Graduate Student
Academic Performance: Kaufman Test of Educational Achievement- Second Edition
	Composite/Index
	Subtest
	Standard Score
	Percentile Rank
	Description

	Reading
	
	81
	10
	

	
	Letter-Word Recognition
	83
	13
	Child identifies letters and pronounces irregular words of increasing difficulty.

	
	Reading Comprehension
	80
	9
	Student reads a simple instruction and responds by performing the action. In later items, the student reads passages and answers literal and inferential questions about them.

	
	Word Recognition Fluency
	82
	12
	Student reads isolated words as quickly as possible for 1 minute.

	
	Decoding Fluency
	84
	14
	Student applies decoding skills to pronounce as many nonsense words as possible in 1 minute.

	Written Language
	
	98
	45
	

	
	Written Expression
	98
	45
	Student completes writing tasks in the context of a storybook format. Tasks include writing sentences, adding punctuation, capitalization, filling in missing words, sentence completion, and writing compound sentences.

	
	Spelling
	99
	47
	Student writes words dictated by the examiner from steeply graded word list.

	Oral Language
	
	94
	34
	

	
	Listening Comprehension
	111
	77
	Student listens to passages played on a CD and responds orally to questions that measure literal and inferential comprehension.

	
	Oral Expression
	89
	23
	Student performs specific speaking tasks in the context of a real-life scenario. Tasks assess pragmatics, syntax, semantics, and grammar.

	
	Associational Fluency
	
	
	

	Oral Fluency
	
	76
	5
	

	
	Associational Fluency
	79
	8
	Student says as many words as possible in 30 seconds that belong to a semantic category or have a specific beginning sound.



	
	Object Naming Facility
	75
	5
	Student names objects, colors, and letters as quickly as possible.

	Math
	
	106
	66
	

	
	Math Concepts & Applications
	106
	66
	Student responds orally to items that focus on the application of math principle to real-life situations. Skills categories include number concepts, operation concepts, rational numbers, measurement, shape and space, and higher math concepts.

	
	Math Computation
	107
	68
	Student computes solutions to math problems printed in a response booklet that assess addition, subtraction, multiplication, division, fractions, decimals, square roots, exponents, and algebra.


Cognitive Ability: Kaufman Assessment Battery for Children- Second Edition

	Composite/Index
	Subtest
	Standard Score
	Percentile Rank
	Description

	Short-Term Memory
	
	92
	27
	

	
	Number Recall
	7
	16
	Child repeats a series of numbers in the same sequence as presented, with series ranging from 2-9 numbers.

	
	Word Order
	10
	50
	Child touches a series of silhouettes of common objects in the same order as the examiner has said the names of the objects

	Visual Processing
	
	106
	66
	

	
	Rover
	12
	75
	Child moves a toy dog to a bone on a grid that contains obstacles and tries to find the shortest path.

	
	Block Counting
	8
	25
	Child counts the exact number of blocks in various pictures of stacks of blocks where one of more block is partially or fully hidden.

	Long Term Memory/Retrieval
	
	84
	14
	

	
	Atlantis
	6
	9
	Examiner teaches the child the nonsense name for fanciful pictures of fish, plants, and shells and the child demonstrates learning by pointing to each picture

	
	Rebus
	8
	25
	Examiner teaches the child words or concepts associated with a drawing and the child reads the phrase composed of drawings

	Fluid Reasoning
	
	105
	63
	

	
	Pattern Reasoning
	12
	75
	Child is shown a series of stimuli and the child completes the pattern by selecting the correct stimulus from 4-6 options

	
	Story Completion
	10
	50
	Child is shown a row of pictures telling a story and has to select pictures that complete the story

	Crystallized Intelligence
	
	95
	37
	

	
	Verbal Knowledge
	11
	63
	Child selects from an array of 6 pictures the one that corresponds to a vocabulary word or answers a general information question

	
	Riddles
	7
	16
	The examiner provides several characteristics of a concrete or abstract verbal concept, and the child has to name it.

	Fluid Crystallized Index
	
	101
	53
	


Cognitive Ability: Woodcock-Johnson Test of Cognitive Abilities
	Composite/Index
	Subtest
	Standard Score
	Percentile Rank
	Description

	Auditory Processing
	
	102
	54
	

	
	Phonological Processing
	104
	62
	Required to integrate and then say whole words after hearing part syllables and/or phonemes of the words presented on an audio recording.

	
	Nonword Repetition
	93
	32
	Required to discriminate similar-sounding words in the presences of increasing noise.

	Processing Speed
	
	81
	11
	

	
	Letter-Pattern Matching
	80
	9
	Required to locate and circle the two identical numbers in a row of six numbers within a 3-minute time trial.

	
	Pair Cancellation
	84
	14
	Required to scan a row of pictures rapidly and to decide which of the two drawings are conceptually related.

	Long-Term Memory and Retrieval
	
	79
	8
	

	
	Visual Auditory Learning
	75
	5
	

	
	Story Recall
	83
	13
	

	
	Visual-Auditory Learning- Delayed
	73
	4
	


Personality Profile: 16PF Adolescent Personality Questionnaire

	Factor
	Scale
	STEN Score
	Range
	Description

	Global Factors
	Extraversion
	1
	Very Low
	Introverted, socially inhibited

	
	Anxiety
	5.8
	Average
	

	
	Tough-mindedness
	4.3
	Average
	

	
	Independence
	2.2
	Low
	Accommodation, agreeable

	
	Self-Control
	8.2
	High
	Self-controlled, obedient

	Primary Factors
	Warmth
	4
	Average
	

	
	Reasoning
	6
	Average
	

	
	Emotional Stability
	4
	Average
	

	
	Dominance
	3
	Low
	Deferential, cooperative

	
	Liveliness
	1
	Very Low
	Serious, restrained

	
	Rule-Consciousness
	10
	Very High
	Dutiful, rule-conscious

	
	Social Boldness
	2
	Low
	Shy, timid

	
	Sensitivity
	7
	Average
	

	
	Vigilance
	6
	Average
	

	
	Abstactedness
	7
	Average
	

	
	Privateness
	9
	High
	Discrete, private

	
	Apprehension
	6
	Average
	

	
	Openness to Change
	4
	Average
	

	
	Self-Reliance
	10
	Very High
	Individualistic, self-reliant

	
	Perfectionism
	8
	High
	Organized, perfectionistic

	
	Tension
	4
	Average
	


[image: image1.png]NAME: Carlos Cabrera

OOUEZT

Clear AL ntegrated Graph Data

W1V COG Cogritve Processing Speed (6281
WiV COG Letar-Paterm Matching 20
W1V COG Pair Canclition - 24

WIIV COG Audtory Processing (G3) - 102
WIIV COG Phonologicl Procassng - 104
WIIV COG Nonord Repetition -53
W1V COG Long Term Retieval (G- 79
W1V COG ory Recal-83

W1V COG Visual Audtory Learning 75
KABC. Sequential/Gsm-52

KABC Nomber Recall -5

KABC Word Order - 100

KABCI Simultaneous/Gy - 106

KABC Rover - 110

KABCI Block Counting -0

KASCl Learing/Gir- 24

KRB Atarts 20

KASCI Rebus 50

KRB Panming/G - 105

KABCI Pattern Reasoning (718 years) - 110
KABCAIStory Completion 7-13 years) - 100
KASC Knovedze/Ge -5

KABCI VerbalKnowed.- 105

KRS Rles -5

KABCIFuid rystalzed Index <) - 101
KTEAS Reading (6w -81

KTEA3 Letar & Word Recogniton 23
KTEA3 Reading Comprahensicn - 80
KTEA Math (Ga) - 108

KTEA-3 Math Concepts & Appications - 106
KTEA3 Math Computaton - 107

KTEA3 Writien Language (Srw-W) 55
KTEA3 Writen Exprssion 55

KTEA3 Speling -39

KTEA3 0rl Language (60)-5¢

KTEA3 AssodstionslFuency 75

KTEA3 istering Comprehension - 111
KTEA 3 Oral Expression -85

KTE3 0rl ey (G21D] 76

KTEA-3 AssoistionslFuancy 73

KTEA3 Object Naming Facity 75

AGE:

15 years 7 month(s)

Integrated Graph

Within Normal Limits

DATE: 4/5/2016

Normative Weakness _(/Average Range\ _Normative Strength

40

Nt The Gl on tis graph uses the actual SEM for sl scores rom est tabs, otheriss defaut values of 5 (composites) and 7 (aubtasts) are used.

50 60 70 80_ 9 100 110 120 130
Standard Score Range

140

This graph was genersted by the XBASS v1 4 Gopyright 2017 . O. Ortz, D.P. Flanagan and V. G. Alloro, allighte reserved.

150

160





[image: image2.png]Name: Carlos Cabrera Age: 15 years 7 month(s) Grade: __ 9 Date: 4/5/2016

DIFFER OR EVALUATIO O slghtly Different ® Moderately Diffrent © Markedly Different

C-LIM Summary Graph for all Test Score Data: Tiered Analysis T Use Gifted Scae

100

o5

%0

85

80

75

70

65

60

55

50

Tier1 - Low/Low Tier2 - Low/Moderate Tier3 - Moderate Tier4 - Moderate/High Tier s - High/High




[image: image3.png]Cm ndex Cross-Battery Assessment Software System (X-BASS® v1.4) Cum summary
CREEICTD Culture-Language Interpretive Matrix - Analyzer & Data Entry

XA Analyzer Conceptualization by D. P. Flanagan, 5. O. Ortiz, &V. C. Alfonso; Programming by 5. . Ortiz and A. M. Dynda.
Copyright 2017 © Samuel O. Ortiz, Dawn P. Flanagan &

Culture-Language Interpretive Matr

WISCV. WAISIV

Clear Unused Tests WPPSLIV

WISC Spanish™ Clear ALL Data

>
5
5
]
®
o
5
a
o
2
8
m
3

Name: Carlos Cabrera Age: 15 years 7 month(s) Grade: __ 9. Date: 4/5/2016
Soore | o o
cacii s o] 90 | o ounrg
KABC-11 Pattern Reasoning (7-18 years) 12 KABC-1 Number Recall 7
1 v conpacomeon o] 2+ oo s
p— p— p—
== — =
Y [w)v 006 Letter-pattern Matching 80| 20 KaBC-1 Rover 12410 Wi 1v €OG Phonological Processing 104]
g KABC-11 Word Order 10
g i coo Mo e -
i WJ IV COG Visual Auditory Learning. 75
H
£
H -
° M
2
g
p— p— p—
= = —
KABC-II Story Completion (7-18 years) 10 KABC-1l Riddles 7
RS m
it 0 sery e =
F
e v cotmersge - [T




[image: image4.png]Name: Carlos Cabrera Age: 15 years 7 month(s) Grade: _ 9 Date: 4/5/2016

DIFFER OR EVALUATIO " sightly Different ® Moderately Different " Markedly Different

C-LIM Summary Graph for All Test Data: Primary Evaluation of Cultural/Linguistic Influences [~ s Gred sca

ModC/HiL HiC/ModL HiC/HiL

100

95

% | |
2 |

85

80

7

70

65

&0

55

2 2

50

LowC/Lowl LowC/ModL Modc/LowL LowC/HiL Modc/ModL HiC/Lowl






Note: The shaded band across the graph represents the expected level of performance for ELs who are considered to be “moderately” different than the typical norm sample used by tests. Performance that falls within this band is consistent with that of other ELs with similar cultural/linguistic backgrounds who are of average ability and not disabled.





Note: The shaded band across the graph represents the expected level of performance for ELs who are considered to be “moderately” different than the typical norm sample used by tests. Performance that falls within this band is consistent with that of other ELs with similar cultural/linguistic backgrounds who are of average ability and not disabled.








